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ABSTRACT 
 
Sari Mardani Astutik.123221266.”TEACHING LEARNING PROCESS OF 
RECOUNT TEXT WRITING AT THE SECOND GRAD OF MTsN 
TINAWAS NOGOSARI BOYOLALI IN THE ACADEMIC YEAR OF 
2016/2017”. Thesis English Education Department, Islamic Education and 
Teacher Training Faculty. The State Islamic Institute of Surakarta 2016/2017. 
 
Advisor  : M. Zainal Muttaqien, S.S, M.Hum 
Key Words : Teaching Learning, Method, Media, Problem faced. 
 
The objectives of the research were to describe the method used in 
teaching learning process of recount text writing, to describe the media used in 
teaching learning process of recount text writing and to describe the problems 
faced by the teacher in teaching learning process of recount text writing. 
The research was a descriptive qualitative research. The object is teaching 
learning process of recount text writing at second grade. The subjects of this 
research are the English teachers and the students in second grade of MTsN 
Tinawas Nogosari. The researcher did three steps to analyze the data, they are 
reduction the data, presenting the data and drawing conclusion, to prove the 
trustworthiness the data, the researcher used triangulation. 
The result of this research shows that, the teachers used the same methods 
that were Task Based Method and Cooperative Learning. The teachers used 
picture and white board as a media in teaching learning process. In addition, 
the researcher found some problems faced by the English teachers in teaching 
learning process of recount text writing they were: (1) the students had less 
vocabulary, difficulties in grammar (2) classroom management and (3) the 
assumption of the students that English language was difficult.  
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CHAPTER 1 
INTRODUCTION 
This chapter discussed about introduction of the research which 
consist of background of the study, problem limitation, research question, 
research objective, research benefit, previous study and definition of key 
terms.  
A. Background of The Study 
English is very important because it becomes a global or international 
language that is used by people around the world to communicate each other. 
English is implemented as a first or second language around the world. It 
means that English is the main language in communication. It can solve the 
problem in conversation with other people who have different background of 
cultures and languages around the world. English can be implemented in 
science, business, technology, and education. In Indonesia, English is 
implemented as a foreign language.  
Indonesian students learn English as a foreign language because it 
becomes a subject. Harmer (2007: 19) explained that “EFL described 
situations where students were learning English in order to use it with any 
other English speaker in the world...” In this case, students know well about 
the sentence patterns and diction and they should be implemented in four 
skills, such as listening, speaking, reading, and writing.  
As stated before, the EFL students should learn the four skills. One of the 
two productive skills in learning English is writing. Writing skills have many 
  
important aspects in the world. Some people use writing for communication 
because people can interact with others not only by using spoken language but 
also the written language. The writing skill is needed in modern 
communication or high-technology. Then, the writing skill must be taught to 
and learned by students from now to face the competition with other people in 
this global era. Writing is the skill that is used to explore the idea and other 
communication activities. Writing is categorized as a productive skill. The 
writing skill is needed in modern communication with high-technology. Then, 
the writing skill must be taught to and learned by students from now in this 
global era. Teaching writing for junior high school focuses on understanding 
texts and knowing how to write a sentence clearly. In writing, there are some 
aspects that must be considered such as diction and grammar. The purpose of 
teaching writing is to make the students able to produce many kinds of written 
text.  
Dealing with written language, the writing is the skill that is used to 
explore the idea and other communication activities. Writing is categorized as 
a productive skill. Teaching method and media are developed by teacher in 
teaching and learning activities. Techniques and approaches to teach skills, in 
this case, writing is influenced by the use of method and media. Therefore, the 
method and media will give more power to motivate the students to learn 
English. Then, students get the interesting method and media; it will help them 
to learn English easily. 
  
Teaching is about the “transmission” of knowledge from the teacher to the 
students or it is about creating condition in which, somehow students learn for 
themselves (Harmer, 2004: 56). Whereas, learning is relatively permanent 
change in behavioral tendency and the result of reinforced practice, based on 
Kimble and Garmezy (Brown, 2007: 7). The important thing of teaching 
English, especially at school is that should have an interesting method, so the 
students are interested in English and can master the materials easily. 
In the process of teaching learning process the teacher must use method 
and media to teach English. In teaching learning English applying methods of 
instruction in teaching learning process is not a new notion for the teacher. 
However, the application of the method seems to be questionable since the 
teachers have a lack of understanding on the method that they apply. The use 
of method by the teacher in teaching learning especially writing will influence 
students’ achievement to study those materials and make the students more 
active. Method means an overall plan for systematic presentation of language 
based upon a selected (Brown, 2000: 14). Based on Oxford Learner’s Pocket 
Dictionary (2008: 277) method is the way of doing or quality of being well 
planed or organized. From the explanation above, method means plan or the 
way to make material being organized.  
In addition, media have a great influence in education system to explore 
students’ ability. Teaching learning activities in the classroom have used 
learning media to facilitate the teacher and students’ knowledge. In addition, 
learning media must be suitable with the lesson plan that is used by teachers. 
  
Teachers as facilitators must be well-prepared to teach students in front of 
the class. Then, teachers give interesting things to support students learning 
activities, especially when teachers teach writing. The media, such as pictures, 
can be used as a guideline for students in completing a task. Furthermore, the 
use of method and media can help students to select for the idea, grammatical 
accuracy, vocabulary, and correct organization of contents.  
There are many kinds of text types in taught second grade of junior high 
school. Several kinds of text types are Recount, Report, Discussion, 
Explanation, News item, Narrative, Descriptive, and Procedure etc. One of 
interesting text types provided in the second grade of junior high school is 
Recount text.  
Recount text is a piece text that retell past event, usually in the order 
which they happened. Recount means a sequence of event over time, we are 
using English to keep the past alive and help us interpret the situation that 
happened in the past time and recount itself can be used to reconstruct the past 
experience. The purpose of Recount text is to give the audience or the readers 
a description of what and when it occurred. Based on the discussion above, the 
researcher is interested to analyzing teaching learning of recount text writing 
especially in second grade of MTsN Tinawas Nogosari Boyolali.  
From the researcher formal observation, there are two English teachers in 
second grade of MTsN Tinawas Nogosari Boyolali, they are: Mrs. Siti 
Rohmatin and Mrs. Farida Hindrawati. Mrs. Siti Rohmatin teaches in A until 
E class, whereas Mrs. Farida Hindrawati in F and G class. This phenomena 
  
leads that there are two teachers in second grade of MTsN Tinawas Nogosari 
Boyolali, so the researcher want to analyze teaching learning process of 
recount text writing by Mrs. Siti Rohmatin and Mrs. Farida Hindrawati.  
The researcher also chooses MTsN Tinawas Nogosari Boyolali as a place 
for doing research because the teachers and the students have good discipline. 
MTsN Tinawas Nogosari Boyolali has a good quality and a good discipline. 
The facilities such as: library, the big auditorium, computer room, and free 
Wi-Fi. The researcher thinks that is interesting to observe how to teach writing 
especially for second grade students of this school. 
Based on the phenomena above, the researcher carries out the research 
entitled Teaching Learning Process of Recount Text Writing at The Second 
Grade of MTsN Tinawas Nogosari Boyolali In The Academic Year of 
2016/2017. 
 
B. Problem Limitation 
This research will be limited by describing about the process of teaching 
learning, it is about method, media and problem faced in teaching learning 
process of Recount text writing at the second grade of MTsN Tinawas 
Nogosari Boyolali in the academic year of 2016/2017. 
 
 
 
 
  
C. Research Question 
The problem statements of this research are as follows: 
1. What kind of method used in teaching learning of recount text writing at 
the second grade of MTsN Tinawas Nogosari Boyolali in the academic 
year of 2016/2017? 
2. What kind of media used in teaching learning of recount text writing at the 
second grade of MTsN Tinawas Nogosari Boyolali in the academic year of 
2016/2017? 
3. What are problems faced by the teachers in teaching learning of recount 
text writing at the second grade of MTsN Tinawas Nogosari Boyolali in 
the academic year of 2016/2017? 
 
D. Research Objective 
The objectives these researches are: 
1. To describe the method used in teaching learning of recount text writing at 
the second grade of MTsN Tinawas Nogosari Boyolali in the academic 
year of 2016/2017. 
2. To describe the media used in teaching learning of recount text writing at 
the second grade of MTsN Tinawas Nogosari Boyolali in the academic 
year of 2016/2017. 
3. To describe the problems faced by the teacher in teaching learning of 
recount text writing at the second grade of MTsN Tinawas Nogosari 
Boyolali in the academic year of 2016/2017. 
  
E. Research Benefit 
In the end of this research, we will find several benefits for some sides, 
such as theoretical and practical benefits. The explanations are as follow: 
1. Theoretical benefit 
The results of the researcher can give more experience and knowledge for 
writer or reader about recount text and can be useful for English teacher in 
their teaching writing. 
2. Practical benefit 
The outcome of this research will provide some practical such as: 
a. To the students, the researcher hope the paper give help the students to 
understand about recount text and can get knowledge about new 
information from the writing text. 
b. To the teacher, they give some information and knowledge about 
teaching recount text writing and can make teacher to settle the 
student’s problem. 
c. For the readers, it is expected that they will get a large knowledge of 
teaching recount text writing.  
 
F. Previous Study 
The researcher has found the previous studies that are relevant with this 
research study to prove the originality of the research.  
First, a thesis entitled “The Implementation of Teaching Writing Narrative 
Text by Using Task Based Instruction in The Second Year Students of MTs Al-
  
Islam Mranggen”. The research paper is written by Nur Fitriyana (Islamic 
Education and Language Faculty of IAIN Surakarta 2012). The objectives of 
this research are to describe the implementation of teaching narrative text by 
using Task Based Instruction, to find out the students’ difficulties in writing 
narrative text and to describe the impacts of teaching writing narrative text by 
using task based instruction for the students. The type of this research is 
qualitative research. In collecting data, the researcher uses observation, 
questionnaire, interview, and document analysis. 
The second research was done by Yunnety (UMS 2011) entitled “Method 
Applied in Teaching Writing Descriptive Text in The Seventh Year Students in 
SMPN 2 Bendosari in Academic Year of 2010/2011”. This research aims to 
describe three things. They are the methods applied by the teacher in writing 
descriptive text, the problem faced by the teacher in teaching writing 
descriptive text. This research uses descriptive qualitative research. The data 
collected from, interview and document analysis.   
From the result previous study, the researcher an analysis in Teaching 
Learning of Recount Text Writing at The Second Grade of MTsN Tinawas 
Nogosari Boyolali In The Academic Year of 201/2017. This research is 
different from it, because object the result different with the previous study. 
The similarity with the previous study is analysis Teaching Writing skill 
and the design was descriptive research. But the research above becomes a 
reference to this research.  
 
  
G. Key Terms 
There are some definitions of terms in this research to avoid possible 
misunderstanding or misinterpretations about the variables involved in this 
study, such as: 
1. Teaching  
According to Brown (2000:7) teaching is guiding and facilitating learning, 
enabling the learner to learn also setting the conditions for learning. In 
short, teaching is an activity of helping, guiding and showing the learners 
in learning to get knowledge of subject or skill that they want.  
2. Writing 
According to Hyland (2002: 1), writing is central to our personal experience 
and social identities and we are often evaluated by our control of it. 
Writing is deliberate, conscious process, which can and should be planed 
and organized. Meanwhile, Bram (1995: 7) states that writing is in 
principle to write means to try to produce or reproduce written messages. 
Writing is also called as the activity that expresses feel and ideas in certain 
media both printed and electronic media.  
3. Recount Text 
According to Hyland (2004: 5), Recount is a kind of genre that has social 
function to retell event for the purpose of informing or entertaining. 
Recount text is one of several kind of genre. Recount is a text which retells 
events or experiences in the past. Its purpose is either to inform or to 
entertain the audience or the reader. This text is included in a group of 
  
narration, similar to spoof and narrative. Recount text focuses on the series 
of event, one event followed by the others. Commonly recount text is 
arranged in chronological order; whether by time or by the essence of the 
event itself.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
CHAPTER II 
REVIEW ON RELATED LITERATURE 
The purpose of the literature review in this chapter was to establish a 
benchmark upon which the problem being investigated was rooted. The 
literature reviewed, therefore, formed a basis for the study. 
A. Teaching Learning  
1. Teaching Learning Definition 
According to Brown (2000: 7) teaching is guiding and facilitating 
learning, enabling the learner to learn also setting the conditions for 
learning. In short, teaching is an activity of helping, guiding and showing 
the learners in learning to get knowledge of subject or skill that they want. 
In addition, according to Brown (2000: 7) learning is acquiring or getting 
of knowledge or skill of subject by study, experiences, or instruction. 
In the teaching process, the teachers should have some sets of teaching. 
According to Nazarudin (2007: 113) explained that teaching learning 
equipment is a preparation which is done by a teacher in order to make 
teaching learning run well systematically.  
Suhadi (2007: 2) stated that teaching learning is several sources, media, 
tools, instructions and rules which will be used to grade teaching learning 
activities. 
It can be concluded that teaching is a process of facilitating and 
guiding learners to learn or develop something such as ideas, beliefs or the 
others as their knowledge. In the teaching process teacher should prepare 
  
the sources, media, tools, lesson plan to make the learning process run 
well and systematically done by the teacher.  
2. The components of Teaching Learning Process 
Brown (2000: 16) explains that component of teaching and learning 
process defined as follows: 
a. Curriculum 
Curriculum is design for carrying out a particular language 
program. Features include a primary concern with the specification of 
linguistic and subject-matter objectives, sequencing, and materials to 
meet the needs of designed group if learners in a defined context 
(Brown: 16). 
Curriculum is all those activities in which engage under the 
auspices of the school. This includes materials, styles and methods 
(Richard, 2001: 39). It is taken an important role to the education 
program. In influences the taking of decision, content and an education 
process. It means that beside curriculum as a planning arranged to the 
get success in teaching learning process, it can be reason to the teacher 
to teach the students as suitable with the material in teaching learning 
process. 
From the explanation above, it can be concluded that curriculum 
which concerned with planning, implementation, evaluation and role in 
the education program. 
 
  
b. Syllabus  
Syllabus is a specific of the content of a course of instruction and 
lists what will be taught and tested (Richards, 2001: 2). It Harmer 
(2001: 295) say that “the designed is concerned not just with lists of 
what will be taught and in what order but also with the planning, 
implementation, and administration of education programmers”. 
Syllabuses describe the major elements that will be used in 
planning a language course and provides the basic for its instructional 
focus and content. Richards (2001: 152) describe planning a course on 
teaching English, the syllabus could be: 
1) Situational: organized around different situations and the oral skills 
needed in those situation.  
2) Topical: organized around different topics and how to talk about 
material in English. 
3) Functional: organized around the functions most commonly needed. 
4) Task based: organized around different tasks and activities that the 
learners would carry out in English. 
In choosing a particular syllabus framework for a course, 
planners are influence by the following factors: 
1) Knowledge and beliefs about the subjects’ area: a syllabus reflects 
ideas and beliefs about the nature of listening, speaking, reading, or 
writing. 
  
2) Research and theory: research on language use and learning as well 
as applied linguistics theory sometimes leads to proposals in favor 
or particular syllabus types.  
3) Common practice: the language teaching profession has built up 
considerable practical experiences in developing language 
programs and this often serves as the basic for different syllabus 
types. 
4) Trends: approaches to syllabus design come and reflect national or 
international types.  
c. Material 
Material has important role in teaching learning process, to make 
teaching learning process more successful, the material must be 
selected appropriately. In some cases, material at the beginning of a 
core may focus on the overall structure or organization of a topic 
before considering the individual components that make it up. 
There are the advantages and the disadvantages of setting up a 
material (Richards, 2001: 261). The explanations as follow: 
1) Advantages 
Advantages of building materials into a program include: 
a) Relevance: material can be produced that are directly relevant 
to the students and institutional needs and that reflect local 
content, issues, and concerns. 
  
b) Develop expertise: developing materials can help develop 
expertise among staff, giving them a greater understanding of 
the characteristics of effective materials. 
c) Reputation: institutionally developed materials may enhance 
the reputation of the institution by demonstrating its 
commitment to providing materials developed specifically for 
its student. 
d) Flexibility: materials produced within the institution can be 
revised or adapted as needed, giving them greater flexibility 
that a commercial course book. 
2) Disadvantages 
a) Cost: quality materials take time to produce and adequate staff 
times as well as resources need to be allocated to such a project. 
b) Quality: teacher made materials will not normally have the 
same standard of design and production as commercial 
materials. 
c) Training: to prepare teachers for materials writing projects, 
adequate training should be provides. Workshops can be 
developed for this purpose, as well as the creation of writing 
teams that contain a balance of relevant expertise. 
d. Method 
Method was described as an overall plan for systematic 
presentation of language based upon a selected approach (Brown, 
  
2000: 14). It is the important role in language learning. The material of 
language learning will give different effects in different application of 
language teaching method. According to Richards (2007: 15) 
definition of method is “an overall plan for the orderly presentation of 
language material, no part of which contradict and all of which is 
based up on the selected approach”. The use of methods is an 
adjustment of the class’s condition. Some considerations to choose an 
appropriate method are condition of learners, teacher and material of 
study. 
3. The Role of The Teacher 
Many commentators use the term facilitator to describe a particular 
kind of teacher, one who is democratic rather than autocratic, and one who 
fosters learner autonomy through the use of group work and pair work and 
by acting as more of a resource than a transmitter of knowledge. However, 
since we can say that the aim of all committed teachers is to facilitate 
learning, however they go about it, it makes more sense to describe 
different teacher roles in more detail and say what they are useful for, 
rather than make value judgments about their effectiveness it terms of their 
“facilitator” credentials. 
According to Harmer (2001: 108), the characteristics of teacher such 
as: 
 
 
  
a. Controller 
When teachers act as controllers, they are in charge of the class and 
of the activity taking place and are often leading from the front. 
Controllers take the register, tell students things, organize drills, read 
aloud and in various other ways exemplify the qualities of a teacher 
fronted classroom. 
Teacher who view their job as the transmission of knowledge from 
themselves to their students are usually very comfortable with the 
image of themselves as controllers. We can all remember teachers 
from our past who had a gift for just such a kind of instruction and 
who inspired us through their knowledge and their charisma. However, 
not all teachers possess this ability to inspire, and in less charismatic 
hands, transmission teaching appears to have less obvious advantages. 
For a start, it denies students access to their own experiential learning 
by focusing everything on the teacher; in the second place, it cuts 
down on opportunities for students to speak because when the class is 
acting as a whole group, fewer individuals have a chance to say 
anything at all; and in the third place, over-reliance on transmission 
teaching can result in a lack of variety in activities and classroom 
atmosphere. 
Of course, there are times when acting as a controller makes sense, 
for example when giving explanations, organizing question and answer 
work, lecturing, making announcements or bringing a class to order. 
  
Indeed, such leadership may have a highly beneficial effect on a group, 
especially in the early stages. In many educational contexts it is the 
role they are used to and are most comfortable.  
b. Participant 
The traditional picture of the teachers during student discussions, 
role plays or group decision making activities, is of people who stands 
back from the activity, letting the learners get on with it and only 
interviewing later to offer feedback and correct mistakes.  
There is good reason why we might want to take part in a 
discussion, for example: it means that we can live things up from the 
inside instead of always having to prompt or organize from outside the 
group. When is goes well, students enjoy having the teacher with them, 
and for the teacher, participating is often more enjoyable than acting as 
a resources. 
The danger when teachers act as participants, of course is that they 
can easily dominate the proceedings. This hardly surprising since 
teachers usually have more English at their disposal than their students 
do. But it also due to the fact that even in the most egalitarian 
classroom, the teacher is still frequency perceiver of as the authority 
and tends to be listened to with greater attention than other students. it 
takes great skill and sensitivity to by pass this perception for the times 
when we wish to participate in the way we are suggesting here. 
  
  
c. Resource 
However, the students may still have need of their teacher as a 
resource. They might want to know information in the middle of an 
activity about the activity or they might want information about where 
to look for something a book or a website. When we are acting as a 
resource, we will want to be helpful and available, but at the same time 
we have to resist the urge to spoon-feed our students so that they 
become over-reliant on us. 
4. Teaching Procedures 
The procedure of teaching learning process was divided into three 
parts, the first opening the class, the second is main activity and the third is 
closing the class. Here are the explanations .The teaching procedure based 
of curriculum is as follow: 
a. Opening the class 
 Opening the class is an activity carried by the teacher and students 
before the teaching learning is started. The goal of opening the class is 
to give brainstorming about the material, so the students feel 
comfortable and enjoy the learning. It can be seen when the teacher is 
opening the class, the teacher always begins the lesson by greeting the 
students. The teacher usually does a roll call by reading aloud the 
names of all the students on the list to make sure that they are present. 
The roll call also means to know who is absent and quite other the 
teacher wants to know if they are seriously sick or have other reason.  
  
It is not a must to call the roll when the class begins but it is the right 
time for the teacher to know how to articulate student names or to 
identify which names they are preferred to be called. A good relation 
happens when the teacher can address their students by names. The 
other important thing, the information or data of student attendance 
will be recorded by the management for further administration or 
purpose.  
b. Main activities 
Main activity is an activity of explaining about the content of topic 
to the audience or learner. The goal of the main activity is to give the 
knowledge about the material which is learn, so the students will easy 
to understand the material and they will also feel easy to do the tasks 
about the material. It can be seen when the teacher explains the 
material.  
c. Closing the class 
The last section is closing the class. Before the teacher closes the 
meeting, the teacher always confirms the students whether there is any 
question about the material or not. Then, the teacher closes the meeting 
say good bye.  
 
 
 
 
  
B. Writing 
1. Definition of writing 
Writing is one important skill that language users need to learn as an 
essential component not only for their academic practice but also for their 
professional life. Writing can be defined in various ways. There are some 
definitions of writing by experts. 
Byrne (1997:1) says that on one level, writing can be said to be the act 
of forming symbols; making marks on a flat surface of some kind. Graphic 
symbols here include letters or combinations of letters that relate to the 
sound people make when they speak. The symbols have to be arranged, 
according to certain conventions, to form words, sentences, and/or 
paragraph. But, actually writing is more that the production of graphic 
symbols. He also states that writing involves the encoding of a message of 
some kind; that is translating thoughts into language. 
2. Micro Skill for Writing 
There are some micro skills as stated by Brown (2000: 342): 
a. Produce graphemes and orthographic patterns of English 
b. Produce writing at an efficient of speed to suit the purpose 
c. Produce an acceptable core of words and use appropriate word order 
patterns 
d. Use acceptable grammatical system(e.g., agreement), patterns and 
rules 
e. Express a particular meaning in different grammatical forms 
  
f. Use cohesive devices in written discourse 
g. Appropriately accomplish the communicative functions of written 
texts according to form and purpose 
h. Convey links and connections between events and communicate such 
relations as main idea, supporting idea, new information, given 
information, generalization, and exemplification 
i. Distinguish between literal and implied meanings when writing 
j. Correctly convey culturally specific references in the context of the 
written text 
k. Develop and use a battery of writing strategies, such as accurately 
assessing the audience’s interpretation, using prewriting devices, 
writing with fluency in the first drafts, using paraphrases and synonym, 
soliciting peer and instructor feedback, and using feedback for revising 
and editing. 
3. Macro Skills for Writing 
There are some micro skills as stated by Brown (2000: 342): 
a. Use the rhetorical forms and conventions of written discourse 
b. Appropriately accomplish the communicative functions of written 
texts according to form and purpose 
c. Convey links and connections between events and communicate such 
relations as main idea, supporting idea, new information, given 
information, generalization, and exemplifications 
d. Distinguish between literal and implied meanings when writing 
  
e. Correctly convey culturally specific references in the context of 
written text 
f. Develop and use a battery of writing strategies. Such as accurately 
assessing the audience’s interpretation, using prewriting devices, 
writing with fluency in the first draft, using paraphrases and synonyms, 
soliciting peer and instructor feedback, and using feedback for revising 
and editing.  
4. Process of Writing 
Harmer (2004:5) states that the process of writing has four main 
elements, namely: 
a. Planning 
Before starting to write, the writers have to try and decide what the 
materials that they are going to say. For some writers this may involve 
making detailed notes. When planning, writers have to think about 
three main issues. They are, the purpose of their writing, the audience 
they are writing for, and the content structure of the piece that is, how 
best to sequence the facts, ideas, or arguments which they have 
decided to include. 
b. Drafting  
The writer can refer to the first version of a piece of writing as a draft. As 
the writing process goes to editing, a number of drafts may be produce 
on the way to the final version. 
 
  
c. Editing (reflecting and revising) 
Reflecting and revising are often helped by other readers (or editors) who 
comment and make suggestions. Another reader’s reaction to a piece 
of writing will help author to make appropriate revisions. 
d. Final Version 
Once writers have edited their draft, making the changes they consider 
being necessary to produce final version.  
5. The Component of Writing 
According to Kitao (1996:2) there are six components of writing, they 
are: 
a. Grammatical ability: the ability to write English in grammatically 
correct sentenced. 
b. Lexical ability: the ability to choose words that are correct and used 
appropriately. 
c. Mechanical ability: the ability to correctly use punctuation, spelling, 
capitalization. 
d. Stylistic skills: the ability to use sentences and paragraph appropriately. 
e. Organizational skills: the ability to organize written work according to 
the convention of English, including the order and selection of 
materials.  
f. Judgments of appropriately: the ability to make judgment about what 
appropriate depending on the task, the purpose of writing, and the 
audience.  
  
It can be concluded that presenting writing skills for the students 
must be done as seriously as possible in order to be successful in 
handling the writing process.   
6. Teaching Writing 
In teaching English, the teacher must understand how to teach the four 
skills to the students. It is very important to teach those skills in the 
English class especially in Teaching English Foreign Language (TEFL).  
Harmer (1998:79) states that there are four reasons for teaching writing 
to the students of English as a foreign language, they are: 
a. Reinforcement 
Some students acquire languages in a purely oral way, but most of them 
benefit greatly from seeing the language written down. The students 
often find it useful to write sentence using new language shortly after 
they have studied it.  
b. Language Development 
The actual process of writing helps the learners to learn as they go along. 
The mental activity they have to go through in order to construct 
proper written texts is all part of the long learning experiences.  
c. Learning Style 
Writing is appropriate for the learners who take little longer time at 
picking up language just by looking and listening. It also can be a quite 
reflective activity instead of the rush and brother of interpersonal face 
to face communication. 
  
d. Writing as a Skill 
Teaching writing is a basic language skill just as important as speaking, 
listening and reading. The students need to know to write letters, how to 
reply, how to make advertisement. They also need to know some of 
writing’s conventions such as punctuation, paragraph construction, etc. 
7. Scale of Writing 
According to Leo (2003: 121) the writing band scales there are: 
Table 1.1 
Scale of writing 
 
 
A+ 
 
A- 
 
 
95-100 
 
80-94 
It is well organized. The message is completely 
comprehensible. Arguments are relevant and related 
to writer’s view. Main ideas and effective supporting 
ideas are clearly stated. The language is clear, 
smooth and interesting, and is consistently accurate, 
showing a full command and complex structure. 
There are no major errors of vocabulary, spelling, 
punctuation or grammar. 
B 
 
 
67-79 It is well organized and highly comprehensible. 
Arguments are quite relevant in relation to writer’s 
view. Main ideas and effective supporting ideas are 
almost clearly stated. There is a clear message with 
only minor loss of detail and little need for 
correction of vocabulary, spelling, punctuation or 
  
grammar. The language is clear and interesting. 
C 55-65 It is rather well organized. Arguments are rather relevant 
in relation to writer’s view. Main ideas and 
supporting ideas are rather clear. The message is 
almost clear but with some loss of detail. Many 
corrections of vocabulary, spelling, punctuation or 
grammar are needed.  
D 41-45 It is organization and messages are rather difficult to be 
followed. Arguments are only slightly relevant in 
relation to writer’s view. Main ideas and supporting 
ideas rather trouble the reader. The language is rather 
unclear and has frequent errors of vocabulary, 
spelling, punctuation or grammar. 
E 40 or less It is organized and message is difficult to be followed. 
Arguments are not relevant or not related to writer’s 
view. Main ideas and supporting ideas are not clearly 
stated. The language is not clear and has frequent, 
serious errors of vocabulary, spelling, punctuation or 
grammar. 
 
 
 
  
C. Recount Text 
1. Definition of Recount Text 
According to Zaida (2009: 43) recount text is a text that retells past 
events or experiences in the order they happened. To begin producing a 
recount text, the teacher should provide the students with some texts 
related to the topic. The students must know about the generic structure of 
recount text and patterns to make recount text. After the students know 
about it, the teacher gives the text; the students read the text and try to 
understand it. Then, the teacher asks the students to make their own 
recount text for example their holiday in past.  
2. The Purpose of Recount text 
A Recount text has social function. Recount “tell what happened”. The 
purpose of a social Recount text is to document a series of events and 
evaluate their significance in some way. It is also to give the audience a 
descriptions of what occurred and when it occurred. The purpose of the 
literary/story Recount is to tell a sequence of events so that it entertains. 
The story of a Recount has expressions of attitudes and feelings, usually 
made by narrator about the events. 
a. Orientation 
Orientation introduces the participants, place and time. It provides all the 
necessary background information to make sense of the text. 5W 
questions (Who, What, Where, When and Why) are used in order to 
have systematic and thorough information. Therefore, what happened, 
  
who or what was involved in the story, why, where and when the 
events occurred needed to write. 
Example: 
Alex went to Marina circuit in the morning to join car race. 
b. Events 
It is describing the series of events that happened in the past.  
Example: 
He arrived at seven and directly checked up his engine. The race started 
at eight. At first he led the car, but it wasn’t long because suddenly 
another car hit his car from behind. He lost the race and his car was 
broken. 
c. Reorientation 
It is personal comment of the writer to the story.  
Example:  
He was very disappointed. 
3. Grammatical Features of Recount Text 
 The generic structure of a recount text: 
a. Proper nouns to identify those involved in the text. 
Example: Andy, Jakarta, the Statue of Liberty, etc. 
b. Descriptive words to give details about who, what, when, where, and 
how. 
Example: Walking, hairy, clever, etc. 
c. The use of the past tense to retell the events. 
  
Example: Went, ate, learned, etc. 
d. Words that show the order of the events. 
Example: First, second, last, etc. 
e. Details of time, place and incident need to be started clearly. 
f. Using simple past tense 
4. Teaching Writing of Recount Text 
Teaching writing recount text is a process of teaching learning in 
writing to understand about recount text. Writing is also something 
important for the students. According to Zaida (2009: 43) recount text is a 
text that retells past events or experiences in the order they happened. To 
begin producing a recount text, the teacher should provide the students 
with some texts related to the topic. The students must know about the 
generic structure of recount text and patters to make recount text. After the 
students know about it, the teacher gives the text; the students read the text 
and try to understand it. Then, the teacher asks the students to make their 
own recount text for example their holiday in past.  
5. Example of Recount Text 
The example of recount text as bellow: 
My Adolescence 
I had my adolescence when I was thirteen. It started with acne that shown 
up on my face. It was very annoying. It lowered my self-esteem and I was 
embarrassed to come out my house and play with friends. Fortunately, my 
mum gave me a good medicine. In three weeks, the acne started to vanish 
  
although those showed some black spots in my face. That was my bad 
experience with adolescence, though there were still lots of good 
experience too. 
 
D. Method in Teaching Learning  
According to Brown (2000:14) method was described an overall plan for 
systematic presentation of language based upon a selected approach. Method 
tends to be primarily concerned with teacher and student role with such 
feature as linguistics and subject matter objectives, sequencing and material. 
There are some methods used in teaching. The method is used to support 
process of teaching and learning. There are some methods that are use in the 
teaching learning process: 
1. Task Based Language Teaching (TBLT) 
According to Fauziati (2009: 153), Task based language teaching 
also known as Task Based Language Learning, Task Based Language 
Instruction, or Task Based Teaching is defined as “an approach on the use 
of tasks as the core unit of planning and instruction in language teaching 
(Richards and Rogers, 2004: 223). Ellis (2003) distinguished between 
task-supported teaching and task-based teaching, in task-supported 
teaching, task are a means for activating learners’ prior L2 knowledge by 
developing fluency whereas in task-based teaching, task comprise the 
foundation of the whole curriculum. In TBLT, the tasks are central to the 
learning program. 
  
TBLT constitutes what Howatt (2005) has termed a strong 
communicative approach. This is because it aims not just to teach 
communication as an object (as is the case in the national-functional 
approach) but to engage learners in authentic acts of communication in the 
classroom. It requires learners to treat the language they are learning as a 
tool. It gives primacy to “fluency” over “accuracy”. Learner do not first 
acquire language as a structural system and then learn how to use this 
system in communication but rather actually discover the system itself in 
the process of learning how to communicate. However, TBLT does not 
deny that learners need to attend to language form.   
The primary focus TBLT is the task and language is the instrument 
which the students use to complete it. The activity reflects real life and 
learners focus on meaning; they are free to use any language they want. 
Playing a game, solving a problem or sharing information or experiences 
canal be considered as relevant and authentic tasks. In TBLT an activity in 
which students are given a list of words to use cannot be considered as a 
genuine task. 
2. Cooperative Language Learning/Cooperative Learning (Coop. LL) 
According to Fauziati (2009: 165), in Cooperative Language 
Learning/Cooperative Learning, group activities are the major mode of 
learning. In cooperative learning the students work together to complete 
the task. It is a teaching and learning strategy that encourages small group 
of students to work together for the achievement of a common goal. Such 
  
activities are used to increase the amount of students’ participation in the 
Cooperative Language classroom. They are carefully planned to maximize 
students’ interaction and to facilitate student’ contributions to catch other’s 
learning. They also provide comfortable environments in which students 
can practice giving output and negotiating meaning. Cooperative 
Language Learning creates a more positive affective climate in the 
classroom. This also facilitates individuals’ development as well as raises 
their motivation. Cooperative Language Learning fosters peer assistance. 
It is interactive and democratic, teachers function more as facilitators 
rather than the source of knowledge.  
According to Fauziati (2009: 166) there are some benefits 
Cooperative Language Learning/Cooperative Learning: 
a. Reducing anxiety 
Generally students do not want to take a risk in the classroom of 
being humiliated by others; they do not want to appear foolish, for 
example, when teachers ask questions which only a few students can 
answer. Such debilitating anxiety will be reduced when the possibility 
of giving correct answer is increased that is when students have the 
opportunity to discuss the question with others. Cooperative learning 
provides such opportunity to students. When people allowed to 
affiliate, their anxiety level is reduced (Crandall, 1999: 233). 
b. Promoting interaction 
  
Cooperative Language Learning permits students to take active 
role in classroom. Teacher’s function as facilitators, this condition 
supports students who are take risks of suffer the frustration of not 
having good language competence to express their language, feeling 
and emotions. In cooperative classrooms they can learn together, rely 
on each other so that they will feel secured enough to express them. 
They have opportunities to practice or rehearse their task before they 
are asked to share it with larger group (Crandall, 1999: 233). 
c. Increasing self-confidence and self esteem 
Several studies on cooperative learning that include measures of 
students self-esteem indicate favorable results. The students’ self-
esteem improved through cooperative learning. They assume that 
students in cooperative group will feel mole liked by their classmate 
because of the increased opportunity to interact. When the students 
feel they are making significant contributions to the group process and 
these contributions are well accepted by the group members, they are 
more likely to feel successful academically. 
The positive independence in cooperative learning can also 
improve students’ self-confidence, especially those who have adequate 
language competence. Cooperative Language Learning provides 
students with free-risk environment in which the students feel free to 
express themselves in public as well as in participating in classroom. 
  
Two situations which anxiety is likely to increase and self confident is 
most treatment for most language learners. 
d. Preparing students’ future professional life 
Scholars in the field have emphasized the importance of 
collaborative skills in the workplace as there are qualified individuals 
who lose their jobs because of their inability to get along with 
colleagues.  
3. Competency Based on Language Teaching (CBLT) 
The current application of CBLT is in the “Standard Movement”. It 
is the guide line for learning that provides a comprehensive description of 
what language learners know and are able to do in the target language at 
various levels of proficiency and grades. The language program in CBLT 
is organized based on competency based curriculum (CBC) that is a set of 
standardized educational programs that lead learners to be competent in 
various life skills in which each life skill consists of a set of competencies 
of learning outcomes. Competencies may refer to the mastery of 
knowledge, skills, attitudes and behaviors needed to support achievements. 
These competencies are all standardized in order to match with the 
demands of the society.  
Thus, the syllabus in CBLT is designed around the nation of 
competency. The focus is on what students can do with the language. It 
provides teachers with the necessary tools and parameters to design their 
syllabuses and its objectives and enhances students to learn the language 
  
and to know how and when to use it in a determined moment of their lives. 
Teachers then play an essential role, since they are the ones who are going 
to provide students with the appropriate activities and learning materials 
which are related to their real lives so that students can be 
communicatively competent in real situations.  
4. Content Based Instruction (CBI) 
Content Based Instruction (CBI) is a teaching method that 
emphasized learning a subject or content through language rather than 
learning about language. This methodology brings together subject matter 
learning and content learning. CBI is defined as “an approach to language 
instruction that integrates the presentation of topics or tasks from subject 
matter classes. The teaching is organized around the content that students 
will acquire and not around a linguistic syllabus. It integrates the language 
instruction and the instruction of content or the subject matter from the 
regular curriculum areas for the purposes of language development and 
content learning.  
Ganesee (1999: 3) suggests that content “need not be academic, 
can include any topic, theme, or non-language issue of interest importance 
to the learners”. In CBI the content is integrated in language teaching, 
therefore it matches between what the students learn and what they need. 
In traditional language teaching, students learn English so that they can 
continue learning English at the higher levels and during their careers.  
 
  
5. The Task Based Method 
The Task Based Approach to language teaching was introduced in 
the 1980. In the Task Based Approach (TBA) it is assumed that these 
principles can be best implemented in class through tasks. Richards & 
Rogers (2007), cited in Khumhuber (2010: 54) argue that: 
“Engaging learners in task work provides a better context for the 
activation of learning processes than form-focused activities, and 
hence ultimately provides better opportunities for language 
learning to take place” (Richards & Rogers, 223). 
Task Based used to describe any kind of learning which involves the 
performance of a specified task or piece of work. The application of this 
method in teaching English to students are given a task after they have 
taught material. Richards & Rogers (2007: 234) cited in Kamhuber (2010: 
59) states that a task is “an activity which requires learners to arrive at an 
outcome form given information through some process of through”. They 
also classify kind of tasks according to the type of interaction which is 
involved in the fulfillment of the task: 
a. Jigsaw tasks: These involve learners combining different pieces of 
information to a whole. 
b. Problem solving tasks: Students are given a problem and set of 
information. They must arrive at a solution to the problem. They must 
arrive at a solution to the problem. There is generally a single 
resolution of the outcome. 
  
c. Decision making tasks: Students are given a problem for which there 
are a number of possible outcomes and they must choose one through 
negotiation and discussion.  
In this method, the students are given a task to perform and only 
when the task is completed, the teacher discuss the language that was 
used, making correction and adjustment which the students 
performance of the tasks has shown to be desirable. In other words, 
students are presented with a task they have performance or a problem 
they have to solve.  
 
E. Media in Teaching Learning 
1. Definition of Media 
There are a lot of definitions of media. Gagne (1997) in The 
National Education Association defines that media various components in 
learner’s environment which support the learners learn. Briggs (1970) in 
The National Education Association defines media are physical means 
which are used to send messages to the students and stimulate them to 
learn. A little beat differences from the opinions of the two experts, The 
National Education Association defines that media are forms of 
communication either printed or audiovisual. 
According to Richard (1992) in The National Education 
Association, media means for television, radio, and newspaper considered 
as a whole and as ways of entertain of spreading news or information to a 
  
large number people. In a language teaching, teaching materials which 
involves the use of different kinds of media such as visual and printed 
media are sometimes known as multimedia or mixed media.  
Whatever the definitions of media are, there is a guideline which 
can be stated about material. Media is everything used to send message 
from the sender to receiver, so it can be aroused the learners’ thought, 
feeling, and interest to get the students’ learn. (Sadiman et al, 2002).  
Media is important in teaching and learning process. It is used as 
facilitator or connector in delivering the material from the teachers to the 
students. The good situation and condition can be created by using media. 
It makes the students motivation in the learning process increase. In this 
section, the researcher presents the kind of media and picture series as a 
media in teaching writing. There are types of media which are used in 
teaching and learning process to improve the students’ ability.  
Media is very useful in learning English language. Teachers’ 
instructors and learners are helped by using media to achieve the learning 
goals. According to Ministry of National Education (2009:3) there are the 
teacher should apply the media in teaching learning activities because: 
a. Media can be solved the lack of the learners’ experiences 
b. Media can be reached everything out of the class 
c. Media are created the possible direct interaction between the learners 
and their environment 
d. Media are produced some observation. 
  
e. Media can be kept the basic, concrete and real concepts of the teaching 
f. The learners’ motivation are aroused by using media in teaching 
g. Media are integrated the experience from the concrete things to the 
abstract ones 
According to Sukartiwi (1996), there are some advantages of using 
media in teaching learning process, those are: 
a. To increase the learners’ motivation 
b. To avoid the learners bored 
c. To make learners’ easy to understand the instructional material 
d. To make teaching learning process more systematic 
2. Media in Teaching Learning  
According to Ministry of National Education (2009:6) there are seven 
media which are used by teachers in the classroom. Below are the kinds of 
media: 
a. Pictures  
Teacher can use pictures to stimulate students in creating texts. The 
pictures can be in the form of photographs of people, places and things 
which are in magazines, news paper, and calendar or printed the 
available pictures. 
b. Relia or real objects  
The real objects are used in the teaching and learning process of writing to 
make the learning become clear, meaningful and memorable. 
c. Charts, posters and cartoons  
  
Charts show the information in the form of a diagram or a map. Poster is a 
large printed picture or notice. Poster is used to give some information 
or advertise something. Cartoon is a funny artistic drawing. 
d. Blackboard or whiteboard 
A blackboard and white board are used to present or draw the material to 
the students. Teachers can deliver a material to the students by writing 
it on the board. 
e. Audio Media 
The tape recorder and speakers as the audio media provides the authentic 
material for listening practices. 
f. Over Head Projector (OHP) 
It is used to present the materials more easily than using a black board or 
whiteboard. Furthermore, teachers should pay more attention to the 
learners and make sure that the learners give more attention to the 
presentation on the OHP. 
 
 
 
 
 
 
 
 
  
CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Type Research 
Research designs are plans and the procedure for research that span the 
decisions from broad assumption to detailed methods of data collection and 
analysis (Creswell, 2009: 3). In this research, the researcher used qualitative 
research. 
Creswell (2009: 4) stated that the definition of qualitative research as 
follows: 
Qualitative research is a means for exploring and understanding the meaning 
individuals or groups ascribe to a social or human problem. The process of 
research involves emerging questions and procedures. Data typically 
collected in the participants’ setting, data analysis inductively building from 
particulars to general themes, and the researcher making interpretations of 
the meaning of the data. The final written report has a flexible structure. 
Those who engage in this form of inquiry support a way of looking at 
research that honors an inductive style, a focus an individual meaning, and 
the importance of rendering the complexity of a situation. 
 From the definition above, qualitative research means the process of research 
that is framed in terms of using words rather than numbers, data typically 
collected in the participants’ setting. The data are analyzed inductively and the 
final written has flexible structure. 
 Creswell (2009: 175) describe the characteristics of qualitative research, as 
follows: 
 
 
 
  
1. Natural setting 
 Qualitative researchers tend to collect data in the field at the site where 
participants experience the issue or problem under study. They do not 
bring individuals into a lab (a contrived situation), nor do they typically 
send out instruments for individuals to complete. This up close 
information gathered by actually talking directly to people and seeing 
them behave and act within their context is a major characteristic of 
qualitative research. In the natural setting, the researchers have face-to-
face interaction over time. 
2. Researcher as key instrument 
 Qualitative researchers collect data themselves through examining 
documents, observing behavior, or interviewing participants. They may 
use a protocol-an instrument for collecting data-but the researchers are 
the ones who actually gather the information. They do not tend to use or 
rely on questionnaires or instruments developed by other researchers. 
3. Multiple sources of data 
Qualitative researchers typically gather multiple forms of data, such as 
interviews, observations, and documents, rather than rely on a single 
data source. Then the researchers review all of the data, make sense of it, 
and organize it into categories or themes that cut across all of the data 
sources. The purpose of this research is to get clear description on the 
teaching learning of recount text writing at MTsN Tinawas Nogosari 
Boyolali. The researcher collected the data and process of analyzing data 
  
not only when data was collected but also when the process of collecting 
data.  
 
B. Research Setting 
Selecting the suitable setting is necessary to be concerned. The researcher 
selects MTsN Tinawas Nogosari as setting of this research because this school 
has many students.  
The researcher had collected the data during two months on November to 
December 2016. The general description of research setting is:  
1. The brief explanation of MTsN Tinawas Nogosari Boyolali 
MTsN Tinawas Nogosari Boyolali is a junior high school which is located 
in Tinawas village, Nogosari, Boyolali. The location of this school is very 
strategic because it is located in the central of Tinawas village. MTsN 
Tinawas is a school that has many additional subjects of Islamic 
knowledge. As a result, this school is comfortable for students because it 
has religious atmosphere. 
 Name  : MTsN Tinawas Nogosari Boyolali 
  Address : Jl. Ketitang Nogosari, Boyolali 
  Province : Central Java 
2. Facilities of MTsN Tinawas Nogosari Boyolali 
This school has many facilities to support teaching learning activities, it 
consists of some classrooms for teaching learning process, one library to 
  
support teaching learning activity, one laboratory, teachers’ room, a large 
yard, mosque etc. 
 
C. Subject of the Research 
The subjects in this research were the English teacher; they were Mrs. Siti 
Rohmatin, S. Pd. I and Mrs. Farida Hindrawati, S.Pd, they taught in second 
grade of MTsN Tinawas Nogosari Boyolali. In second grade containts 7 
classes, such as A to G class, Mrs. Siti Rohmatin teaches from A to E class, 
than Mrs. Farida Hindrawati, S.Pd teaches from F and G class. The students 
of A and G class became the subject also.  
    
D. Research Instrument 
 The instrument of this research is the researcher herself because the research is 
the descriptive qualitative research. Nasution (1992: 55) stated that in the 
descriptive qualitative research, the researcher is the main instrument. The 
researcher has the main role in looking for the data or information related on 
learning process that the researcher focused on. 
 The researcher also uses some supporting instruments, like recorder, camera, 
paper and pencil to support in collecting the data from the research field. 
 
E. Data Sources 
 According in Sugiyono (2010: 308) source of data collection procedures 
divided involved in two parts. There are two sources to complete the data: 
  
1. Primary Data Source 
 Primary data source is the data source that is given for researcher 
(Sugiyono, 2010: 308). It can be got from the result of research. Here, the 
primary data is field note, observation in class and informants.  
2. Secondary Data Source 
 Secondary data source is data sources indirectly given for example by 
document (Sugiyono, 2010: 308). There are some documents that support 
this research such as study documents such a syllabus, students book and 
students’ worksheet.  
 
F. Technique of Collecting Data 
Based on the view Creswell (2009: 178) the techniques of collecting the 
data in qualitative research involve four basic types. These are observation, 
interview, documentation and audio-visual material. In this research, the 
researcher used observation, interview, and documentation as the techniques 
for collecting the data. The descriptions are as follows: 
1. Observation 
 The researcher conducted participant observation. In this participant 
observation, the research is involved in students’ activities. While the 
researcher is doing observation, she also is able to feel what the students 
do. Therefore, the writer needs to fulfill every steps of observation as 
follows: 
 
  
a. Descriptive observation 
 Before the researcher did participant observation, the researcher must 
take descriptive observation. In this level, the researcher had not 
brought problem that will be researched, so the researcher explored 
every case and condition around of her. The researcher observed the 
condition and situation of A and G class. “This step is often called as 
grand tour observation because there is no specific case but the 
researcher observes first then researcher will find a case” (Sugiyono, 
2010: 316). By using this step, the researcher got first conclusion that 
is the English lesson given 2 twice meeting in every week.  
b. Focused observation 
In this level, the researcher did mini tour observation. It is called 
focused observation because the researcher more concern on the 
specific point (Sugiyono, 2010: 316). After doing descriptive 
observation, the researcher focused on teaching learning recount text 
writing in A and G class.  
2. Interview 
The researcher conducts face to face interview. The interviews involve 
unstructured and generally open-ended questions. “The interviewer asks 
some questions to the interviewee to get the data and information” 
(Creswell, 2009: 181). In this research, the researcher had a role as 
interviewer asked some questions about the teaching learning recount text 
writing to the teacher and students as interviewee. The questions will be 
  
asked in the interview about method, media and the problem faced in 
teaching learning process recount text writing. Through interview, the 
researcher can explain more details about the questions to the interviewee, 
so that the data and information were gotten more clear and 
understandable. 
3. Documentation 
It was done to obtain the researcher data, such as note, transcript, 
newspaper, agenda, etc, (Creswell, 2009: 180). The researcher used this 
technique to obtain documents which is related to this research. Course 
descriptions and class activities that contain of designed to actively 
involve the students in English environment.  
 
G. Technique of Analyzing Data 
The data in this research is analyzed by using descriptive qualitative 
method. The researcher used an interactive model of analysis involving data 
reduction, data display and conclusion drawing or verification (Sugiyono, 
20201o: 337). 
The researcher collected the data, reduced and presented it. In reducing the 
data, the researcher rejected meaningless data, and then the researcher got the 
important points of finding. It is followed by presenting the data, it means that 
the researcher presented about the data systematically and logically, so the 
meaning of every event is clear. In the end if collecting the data, the researcher 
tried to verify the data based on reduction and data presentation.  
  
1. Reducing the Data 
Reduction is process of selecting, focusing, simplifying and abstracting the 
data. According to Sugiyono (2010: 338) “Not all of the obtained data of 
the researcher were important. It means that the important information 
must be taken and unimportant must be ignored”. In the process of the data 
reduction, the researcher selected, focused and simplified the data in field 
note. The researcher reduce the information during the research activities 
if the data is unimportant or do not support the data that researcher needed. 
When the researcher observed the teaching activity in the class, she 
selected and focused on method, media and problem faced in teaching 
learning recount text writing.  
2. Presenting the Data 
Presenting the data means describing the data in the form of description or 
narration. As the second components in analyzing the data, this technique 
is used in arranging the information, description, or narration to draw the 
conclusion. Here, the researcher presenting the data uses short narration. 
3. Drawing Conclusion 
The third activity is drawing conclusion. In this study, conclusions are 
drawn continuously throughout the course of the study. The researcher 
tends to accumulate and formulated her interpretations. She wants to write 
up not only what she saw each day but also her interpretation of those 
observation. The conclusion that would draw by the researcher was about 
  
method, media and the problems faced in teaching learning recount text 
writing.  
 
H. The Trustworthiness of The Data 
This research is conducted by applying qualitative research; therefore, it is 
concerned with the trustworthiness. The data or information gathered from the 
research is in the form of study documents and the data taken from interview 
to see whether the research findings are credible or not, it should be checked. 
In this research, the checking of the research findings used triangulation. 
According to Creswell (2009: 199) “triangulation of data will be collected 
through multiple sources to include interview, observation and document”. 
While according to Sugiyono (2010: 372) there are three types of 
triangulation. They are triangulation of source, triangulation of technique and 
triangulation of time. This research uses two types of triangulation. These are: 
1. Triangulation of technique collecting the data.  
It is a triangulation uses many techniques to validate data. Here, the data 
taken from interview is compared to the data taken from observation and 
document which have the same course. 
2. Triangulation of the source of data 
It is a triangulation which uses many sources of data to validate it. The 
data taken from an informant are compared to the data from the other 
informant. Here, the researcher had taken the data from Mrs. Siti 
  
Rohmatin and Mrs. Farida Hindrawati as an English teacher at the second 
grade and compared the data from students A and G class.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
In this chapter, the researcher would like to analyze the data gathered 
from research. The data was obtained from teaching learning process 
recount text writing at the second grade of MTsN Tinawas Nogosari. 
A. Research Findings 
1. A class (Mrs. Siti Rohmatin, S.P.d. I) 
a. The first meeting in A class (Monday 7 November 2016) 
The researcher did the observation in the A class on Monday 7 
November 2016 from 08.30 until 10.00 am that was taught by Mrs. Siti 
Rohmatin. After entering the class, the teacher allowed the researcher to 
sit on the back of the classroom to observe the teaching learning process. 
In this meeting the student would study about Recount text. Before the 
teacher taught Recount text, firstly the teacher would teach about V2. 
The teacher wrote some examples of V1 and change made V2 in the 
white board. The teachers and students translated vocabularies together 
into Indonesian language. Teacher also gave all opportunity for students 
in front of class to read vocabulary and corrected by another friend and 
teacher. All of the students had read of vocabulary they wrote the 
vocabulary in the whiteboard. When the students had understood about 
the material the teacher gave the students task. The teacher wrote V1 in 
the white board, and then every student should change into V2 and 
translated into Indonesian language. They still confused about V2, 
  
because not all V2 wrote in the dictionary, so they should remember it.  
Before closing the lesson, the teacher reviewed or concluded the material 
of the day.  
The researcher found in this meeting the teacher used Task Based 
Method. The application of this method in teaching English to students 
are given a task after they have taught material. After the teacher 
explained about V2, the teacher has given a text to all students. And the 
media used in teaching learning process was white board; the teacher 
explained the material by using white boar in front of the class. The 
researcher found the problem faced in teaching learning process that the 
students had less vocabulary and grammar, because many students 
always asked to the teacher about how to change V1 into V2. 
b.   The second meeting in A class (Tuesday 8 November 2016) 
 The researcher did the observation in A class on Tuesday 8 November 
2016 from 08.30 to 10.00 am. It was taught by Mrs. Siti Rohmatin. This 
meeting was continue the last meeting, in this meeting the student would 
study about Recount text, such as: definition, purpose, generic structure, 
example of recount text etc. The teacher explained recount text by using 
the white board. Then the teacher wrote the example of recount text in 
the white board, the example of recount text about “My Family Went to 
Yogyakarta”. After the students had understood about recount text, they 
teacher gave the question about recount text to the students randomly. 
  
Before closing the lesson, the teacher reviewed or concluded the material 
of the day. 
 After the teaching learning process had done, the researcher concluded 
the teacher used the same method like the last meeting that was Task 
Based Method. The media used by the teacher was white board; the 
teacher explained the material in the white board. In addition, the 
researcher found that the students could answer the question. It means 
that the students understood about the material. The teacher success 
taught the lesson of the day. There was no problem faced in this meeting. 
c. The third meeting in A class (Monday 14 November 2016) 
The researcher did the observation in the A class on Monday 14 
November 2016 from 08.30 to 10.00 am. It was taught by Mrs. Siti 
Rohmatin. This meeting was continue the last meeting, in this meeting the 
student would study about make Recount text writing. The meeting began 
the teacher brought some pictures, the picture used to make recount text 
writing. Before they made recount text writing, the teacher explained again 
material in the last meeting such as about, V2 and Recount text.  When the 
students had understood about the last material, the teacher gave 
instruction to the students, they should make groups, and every group 
contained 4 until 5 students. In A class contains 22 students, so there were 
5 groups in class. In the main activity the teacher gave a picture to the 
groups, the students must work with their group to arrange the picture. The 
pictures were divided based on the generic structure of recount text. After 
  
that, they discussed and wrote a story based on the pictures. After the task 
was done, every group should present the task in front of the class. When 
they discussed their work, many students always ask to the teacher about 
vocabulary that used to make a sentence. In addition the students did not 
understand about grammar to make a sentence. Before closing the lesson, 
the teacher reviewed or concluded the material. Then, the teacher gave the 
take home to the students.  
Based on the third observation, the researcher found that the 
teacher used Cooperative Learning as a method. The students should 
work together to completed the task and the media in teaching learning 
process is Picture media. The picture used to make recount text, the 
students should imagine the picture to make a sentence. The problem 
faced in this meeting was the students had less vocabulary, this problem 
same with the first meeting.  
 
2. G class (Mrs. Farida Hindrawati, S.Pd) 
a. The first meeting in G class (Friday 11 November 2016) 
The researcher did the observation in G class on Friday 11 
November 2016 from 08.30 to 10.00 am. It was taught by Mrs. Farida 
Hindrawati. The researcher came and entering the class. The material 
that day was definition of Recount text. Before going the main activity, 
the teacher usually gave motivation to the students. The motivation was 
used to make the students enjoy with the lesson. The teacher explained 
  
the lesson by Indonesian language. It was aimed that the students know 
the content of the material. First, the teacher explained the material by 
using white board. The teacher wrote the definition, purpose, structure 
of recount text etc. When the teacher explained the class, many students 
always busy with their friends. They didn’t attention with her teacher, 
so the teaching learning process didn’t run well, it happens because they 
didn’t like with English Language. After the teacher finished explained 
the material, she gave some question to every student about the material, 
but many students didn’t answer the question, just some students could 
answer the question.  
The researcher found, the teacher used Task Based Method. The 
application of this method in teaching English to students are given a 
task after they have taught material. White board used as a media in 
teaching learning process, it used to present the material in front of the 
class. In addition, in teaching learning process of this day, the 
classroom management was bad. It could be saw in teaching learning 
process there were many students didn’t attention about the lesson.   
b. The second meeting in G class (Saturday 12 November 2016) 
  The researcher did the observation in the G class on Saturday 12 
November 2016 from 08.30 until 10.00 am that was taught by Mrs. 
Farida Hindrawati. It is the second meeting the researcher came in this 
class. The researcher asked permission to the teacher. After she allowed 
the researcher to entering the class, the researcher sat on the back of 
  
classroom to observe. The topic for that day was identifying V2; this 
topic was used to make a paragraph of recount text. Before going the 
main activity, the teacher usually gave motivation to the students. The 
motivation was used to make the students enjoy with the lesson. Before 
the lesson started, the teacher gave instruction to open again the 
material in the last meeting. The teacher explained the lesson by 
Indonesian language. It was aimed that the students knew the content of 
the material. The teacher wrote the example of V2 in the white board, 
she wrote in front of the class. Then she explained the material one by 
one, after the students understood the teacher gave a task to the students. 
They should found V2 in their dictionary. Then, they should present 
their answer in front of the class. one of the students said “bahasa 
inggris susah bu, gak ada jawabanya di kamus”, it means the students 
called English was difficult. The last activity was closing. Before 
closing the lesson, the teacher reviewed and concluded the material.  
  After the teaching learning process, the researcher found that the 
teacher used the same method like the last meeting; the method was 
Task Based Method. The media is white board. The problem faced in 
this meeting was the assumption of the students that English language 
was difficult. In this meeting, the classroom management was good than 
the first meeting.  
 
c. The third meeting in G class (Friday 18 November 2016) 
  
The researcher did the observation in the G class on Friday 18 
November 2016 from 08.30 to 10.00 am. It was taught by Mrs. Farida 
Hindrawati. The researcher asked permission to the teacher. After she 
allowed the researcher to entering the class, the researcher sat on the 
back of classroom to observe. Before going the main activity, the 
teacher usually gave motivation to the students. The motivation used to 
make the students enjoy the lesson. The teacher reviewed material in 
the last time, it just some minute she reviewed the material. The teacher 
explained the lesson by Indonesian language. It was aimed that the 
students know the content of the material. After the students understood 
the material, the teacher gave the task, before she gave the task, the 
teacher made groups to the students.  
The teacher made groups; every group contained 2 students. In A 
class contains 25 students, so there were 11 groups in class. In the main 
activity the teacher used white board and wrote paragraph writing in 
Indonesian language. Every group should translate in English language 
and they would use their dictionary. After the task was done, every 
group should present the task in front of the class. When they discussed 
their work, many students always ask to the teacher about vocabulary 
that used to make a sentence. In addition the students did not 
understand about grammar to make a sentence and they think that 
English language was difficult. In addition the classroom management 
so bad, when the students did the task they were slept, played and 
  
talked with their friends. The last activity is closing. Before closing the 
lesson, the teacher reviewed or concluded the material. Then, the 
teacher gave the take home to the students. And then, the teacher closed 
the lesson by saying hamdalah. The last, the teacher say salam and left 
the class. 
Based on the third observation, the researcher found the method 
used in this meeting was Cooperative Learning. The media was white 
wrote, the teacher wrote the task in the white board. Then, the problem 
faced   in teaching learning recount text writing were the students had 
less vocabulary, difficulties in grammar and the classroom management. 
  
B. Finding Description 
This part presents the research findings which the researcher found in the 
field by doing observation and interview. It related to the teaching learning 
process of recount text writing in MTsN Tinawas Nogosari Boyolali. After the 
researcher observing in teaching learning process of recount text, finally the 
researcher got some data. The following researcher presents the findings of the 
study that are divided into three findings: 
1. The Method in Teaching Learning Process of Recount Text Writing in 
MTsN Tinawas Nogosari 
Method in teaching learning process is very important of the 
overall curriculum, which should be prepared for the implementation of 
learning to achieve the target. According to Brown (2000:14) method was 
  
described an overall plan for systematic presentation of language based 
upon a selected approach, method by English teacher in second grade of 
MTsN Tinawas are Task Based Method and Cooperative Learning.   
Task Based used to describe any kind of learning which involves 
the performance of a specified task or piece of work. The application of 
this method in teaching English to students are given a task after they have 
taught material. Then, Cooperative Learning is the students work together 
to complete the task. It is a teaching and learning strategy that encourages 
small group of students to work together for the achievement of a common 
goal.  The descriptions of the method are as follows: 
Table 1.2 
The description of method in teaching recount text writing 
 
Teacher First meeting Second meeting Third meeting 
Mrs. Siti Rohmatin. 
S. Pd. I 
Task Based 
Method 
Task Based 
Method 
Cooperative 
Learning 
Mrs. Farida 
Hindrawati. S. Pd 
Task Based 
Method 
Task Based 
Method 
Cooperative 
Learning 
 
2. The Media in Teaching Learning Process of Recount Text Writing in 
MTsN Tinawas Nogosari 
According to Ministry of National Education (2009:6) there are 
seven media which are used by teachers in the classroom, they are: picture, 
  
relia or real objects, chart/posters/cartoons, black board/white board, audio 
media and Over Head Projector (OHP). Based on the observation and 
interview with the English teacher, the researcher found that there are 
some media used by the teacher in teaching vocabulary. Media is an 
important role in a teaching and learning process. The use of media is very 
needed to teach the purposes of teaching and learning and it should be 
various. The using of media will increase the probability that students will 
learn more and the knowledge will retain better in their mind. There are 
some media used by the teacher in teaching recount text writing, they are 
picture and white board. According to the National Education (2009: 6), 
the use picture to stimulate students in creating texts. In addition, 
according to the National Education (2009: 8), the use of white board to 
present or draw the material to the students. Teachers can deliver a 
material to the students by writing it on the board. While based on the 
interview, the teacher said that: 
“Untuk media saya lebih suka menggunakan picture mbk, karena 
dengan menggunakan picture siswa dapat berimajinasi dengan 
pendapat mereka mengenai gambar yang telah diberikan”. 
(Interview with Mrs. Siti Rohmatin. S. Pd. I, 1 December 2016) 
 
 
Beside the other teacher also said that: 
“Media yang saya gunakan ya saya cuma nulis tugasnya di papan 
tulis mbk, soalnya kalau pakai paper (kertas) suka dipakai buat 
mainan sama si anak-anaknya, jadi kalau pakai papan tulis 
kan semua pandangan anak-anak bisa tertuju ke depan semua”. 
(Interview with Mrs. Farida Hindrawati. S. Pd., 1 December 
2016) 
 
  
Table 1.3 
The description of media in teaching recount text writing 
 
Teacher First meeting Second meeting Third 
meeting 
Mrs. Siti Rohmatin. 
S. Pd. I 
White board White board Picture 
Mrs. Farida 
Hindrawati. S. Pd 
White board White board White board 
 
3. The Problems Faced by The Teacher in Teaching Learning Process of 
Recount Text Writing in MTsN Tinawas Nogosari 
Based on the observation, there were some factors that make 
problem in teaching and learning recount text writing. The teacher’s 
problem described as follow: 
a. A Class (Mrs. Siti Rohmatin) 
Based on the observation in A class, the problem faced by English 
teacher in teaching learning recount text writing were: the first meeting, 
the student difficult in vocabulary and grammar. So, when the teacher 
asked them to make paragraph on recount text, they explanations very 
simple and they were needs more time. In the second meeting, the 
teacher didn’t have the problem faced, because the teaching learning 
process would run well, and the students would answer the question. In 
  
the third meeting, the problem faced was same in the first meeting that 
was the student difficult in vocabulary and grammar. It could be seeing, 
many students always ask to the teacher about vocabulary that used to 
make a sentence. In addition the students did not understand about 
grammar to make a sentence. 
Table 1.4 
Problems faced in teaching learning process by  
Mrs. Siti Rohmtin. S. P.d. I. 
Meeting Problems faced in teaching learning process 
First meeting The students difficult in vocabulary and grammar 
Second meeting - 
Third meeting The students difficult in vocabulary and grammar 
 
b. G Class (Mrs. Farida Hindrawati) 
Based on the observation in G class, the researcher found the 
problem faced by English teacher in teaching recount text. In the first 
meeting, the classroom management was bad, it could be see in 
teaching learning process there were many students didn’t attention 
about the lesson, when the teacher explained the material many 
students they just slept, play and told about their friends, so the 
teaching learning process could not run well. In the second meeting 
was the assumption of the students that English language was difficult. 
It can be seen when the students were not confident with their works. 
  
For example, when the students were given tasks by the teacher, they 
always asked to their friends about the answer. Then, in the third 
meeting was the students had less vocabulary, difficulties in grammar 
and the classroom management.  
Table 1.5 
Problems faced in teaching learning process by Mrs. Farida 
Hindrawati. S. P.d. 
Meeting Problem faced in teaching learning process 
First meeting Classroom management 
Second meeting The assumption of the students that English language 
was difficult. 
Third meeting The students had less vocabulary, difficulties in 
grammar and the classroom management. 
 
C. Discussion 
 This part presents the discussion of the research findings. There are three 
research question proposed in this study. The discussion focuses on the 
finding of the three proposed research questions. The first discussion is about 
the method used in teaching learning process of recount text writing. The 
second discussion focuses on the method used in teaching learning process of 
recount text writing. Meanwhile, the third discussion focuses on problem 
faced by English teacher in teaching learning process of recount text writing. 
 
  
1. The Method in Teaching Learning Process of Recount Text Writing in 
MTsN Tinawas Nogosari 
 Based on the research findings, observation and interview done by the 
researcher with the English teacher and the students, the condition of A 
and G class were different, the condition of A class more active than G 
class. In addition, the teachers need three meeting to teach recount text 
writing. The method used in teaching learning process recount text writing 
in A class there were: in the first meeting was Task Based Method, second 
meeting was Task Based Method, and the third meeting was Cooperative 
Learning. The method used in G class there were: in the first meeting was 
Task Based Method, second meeting was Task Based Method, and the 
third meeting was Cooperative Learning.  
 According to Richards & Rogers (2007: 234) cited in Kamhuber (2010: 
59) states that a task is “an activity which requires learners to arrive at an 
outcome form given information through some process of through”. The 
activities of Task Based Method can make the students more active and 
understand the topic in deep. After the teacher explained the material, the 
teachers give the task, and the students should complete the task. Then, 
Cooperative Learning, According to Fauziati (2009: 165), in Coop. 
LL/Cooperative Learning or group activities is the major mode of 
learning. In cooperative learning the students work together to complete 
the task. It is a teaching and learning strategy that encourages small group 
  
of students to work together for the achievement of a common goal. The 
different just on the groups contain.  
 
2. The Media in Teaching Learning Process of Recount Text Writing in 
MTsN Tinawas Nogosari 
Based on the research findings, observation and interview done by 
the researcher by the English teacher, the researcher found some media 
used in teaching learning recount text writing. Briggs (1970) in The 
National Education Association defines media are physical means which 
are used to send messages to the students and stimulate them to learn. 
Media is important in teaching and learning process. It is used as 
facilitator or connector in delivering the material from the teachers to the 
students. The media used by the teacher in second grade of MTsN 
Tinawas Nogosari such as: picture and white board. The uses of media 
depend on the material of the lesson. 
Teacher A used the picture as the media in teaching recount text.  
The students should arrange the pictures into a good chronological story. 
Teacher B used white board as the media in teaching recount text. The 
teacher wrote paragraph recount text on the white board by Indonesian 
language, so the students just translated in English language. Although the 
teachers used the different media in teaching recount text, every media had 
advantages and disadvantages itself. So, if the teaching learning would run 
  
well, the teachers should choose the best media that suitable with the 
students and condition of class.  
 
3. The Problems Faced by The Teacher in Teaching Learning Process of 
Recount Text Writing in MTsN Tinawas Nogosari 
Based on the observation was done by the researcher, there were 
some problems that faced by the English teacher in teaching learning 
recount text writing at second grade of MTsN Tinawas Nogosari. In the 
teaching learning process, the researcher found that the problems faced in 
by Mrs. Siti Rohmatin. S. Pd. I was the students had limited vocabulary 
and still had difficulties in grammar. The researcher concludes that 
actually the students were very good in answering the question related to 
the text, completing the sentences, etc, but the students still got difficulties 
in writing a paragraph because the students rarely write a paragraph in 
English. The problems faced by Mrs. Farida Hindrawati. S. Pd was: first 
was classroom management; it was because the teacher did not use 
interesting method and media. Second was the student’s assumption by 
that English language was difficult. It is caused English did not their 
language. And the last was the students had limited in vocabulary and still 
had difficulties in grammar.  
 
 
 
  
CHAPTER V 
CONCLUSION AND SUGGESTION 
In this chapter, the researcher presents the conclusion of their research 
and suggestion for developing English teaching learning process to the 
second grade of MTsN Tinawas Nogosari Boyolali.  
A. Conclusion 
After describing and analyzing the data, the researcher draws the 
conclusions based on the observation of teaching learning process of recount 
text writing at the second grade of MTsN Tinawas Nogosari Boyolali. There 
are the conclusions of the research findings; the first is the methods used by 
the teachers are: Task Based Method and Cooperative Learning. Task based 
Method is can make the students more active and understand the topic in deep. 
In addition Cooperative Learning can make the students more active and 
understand the topic in deep. 
The second is the media in teaching learning process of recount text 
writing, the media used by the teacher are picture and white board. The 
teacher A used some pictures and ordered the students to arrange it into good 
chronological story. The teacher B used white board as the media in teaching 
recount text writing. She wrote paragraph recount text on the white board by 
Indonesian language, so the students just translated in English language. 
The last is the problem faced by teacher in teaching learning recount text 
writing, based on the observation and interview by the teacher, the problems 
faced by Mrs. Siti Rohmatin. S. Pd is the students had limited vocabulary and 
  
still had difficulties in grammar. Then the problems faced by Mrs. Farida 
Hindrawati. S. Pd are: (1) the classroom management, (2) the student’s 
assumption by that English language was difficult, and (3) the students had 
limited in vocabulary and still had difficulties in grammar. Based on the 
problem faced above, two teachers have the same problems faced there was 
the students had difficult in vocabulary and grammar.  
 
B. Suggestion 
.After making conclusion, the researcher has some suggestion for both the 
teacher and the students, they are: 
1. For the teacher 
a. The teacher should use English during the teaching learning process in 
the classroom 
b. The teacher should colorful media to make the student interested to the 
lesson in teaching learning process especially for writing skill 
c. The teacher should have good communication with the student during 
the teaching learning process 
2. For the students 
a. The students should increase their motivation in learning English and 
in developing their language 
b. The students should be more active in the classroom during the 
teaching learning process in order to develop their language 
  
c. The students should be brave to ask the questions and clarification to 
the teacher dealing with the teaching learning process in the classroom 
in order to prevent misunderstanding about word meaning 
d. The students should not be worried about mistakes that they will make 
especially for writing 
e. The students should study more in writing by always trying to make a 
text to improve their ability in writing skill 
3. For the school 
a. The school should give the facilities that are need in teaching learning 
process 
b. The school should provide the collection of English book in the library 
4. For the readers 
The researcher hopes that the reader can criticize this research because the 
researcher realizes that this research is still far from being perfect. 
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APPENDIX 01 
LIST OF INTERVIEW 
A. Interview for the teacher 
First Interview: 
1. Bagaimana ketertarikan siswa terhadap pembelajaran bahasa inggris? 
2. Masalah apa saja yang dihadapi oleh guru selama proses pembelajaran 
bahasa inggris? 
3. Bagaimana cara guru dalam mengatasi masalah tersebut? 
4. Kelas yang ibu ajar kelas apa saja? 
5. Bagaimana pemahaman siswa terhadap teks recount itu sendiri? 
Second interview: 
1. Bagaimana dengan proses pengajaran guru dalam menulis teks 
recount? 
2. Method apa yang digunakan dalam mengajar teks recount di kelas 
khusunya untuk writing? 
3. Media apa yang diginakan guru dalam megajar teks recount di kelas 
khususnya untuk writing? 
4. Masalah apa saja yang yang dihadapi oleh guu dalam mengajar teks 
recount di kelas khususnya untuk writing? 
5. Bagaimana cara guru dalam mengatasi masalah tersebut?  
6. Bagaimana kondisi/keadaan di kelas selama siswa mengarang teks 
recount? 
 
  
B. Interview for the students 
1. Bagaimana pendapat siswa mengenai mata pelajaran bahasa inggris? 
2. Apa kesulitan siswa dalam mempelajari bahasa inggris? 
3. Apa pendapat siswa tentang materi teks recount? 
4. Apa saja kesulitan siswa dalam menulis teks recount? 
5. Bagaimana cara siswa dalam mengatasi kesulitan mempelajari teks 
recount? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
FIRST INTERVIEW WITH THE ENGLISH TEACHER 
CATATAN LAPANGAN HASIL WAWANCARA 
Pewawancara  : Sari Mardani Astutik 
Objek wawancara  : Siti Rohmatin S. Pd. I 
Lokasi   : Kantor Guru 
Waktu   : 10.00 
Hari/Tanggal  : Sabtu, 3 Desember 2016 
 
Pewawancara : Assalamu’alaikum selamat pagi buk. 
Guru  : Wa’alaikumsalam iya mbk selamat pagi juga. 
Pewawancara : Maaf buk mengganggu waktunya sebentar. 
Guru  : Iya tidak apa-apa mbk. 
Pewawancara :Di sini saya ingin mewawancarai Ibu mengenai proses belajar 
mengajar bahsa inggris di kelas 8? 
Guru  :Iya silahkan. 
Pewawancara :Langsung saja untuk yang pertama bagaimana ketertarikan siswa 
terhadap pembelajaran bahasa inggris itu buk? 
Guru :Kalau secara umum, ketertarikan siswa terhadap bahasa inggris itu 
masih kurang mbk, ya masalahnya karena mereka itu masih 
menganggap bahasa itu hal yang sulit. Padahal sebenarnya kalau 
mereka mau serius belajar pasti juga bisa. 
Pewawancara :Lalu masalah apa saja yang Ibu hadapi ketika proses pembelajaran 
bahasa inggris? 
  
Guru :Kebanyakan mereka masih memiliki motivasi rendah dalam 
bahasa inggris. Selain itu jga kurangnya antusias anak-anak 
terhadap materi yang diajarkan. Karena ya itu mereka masih 
menganggap bahwa bahasa inggris itu sulit.  
Pewawancara :Dengan adanya masalah tersebut, kemudian bagaimana cara ibu 
mengatasinya? 
Guru :Disini saya selalu mencoba untuk selalu memotivasi anak agar si 
anak itu bisa selalu aktif di dalam kelas. Jadi guru hanya berperan 
sebagai fasilitator bukan sumber belajar. 
Pewawancara :Ibu sendiri mengajar kelas 8 apa saja ya? 
Guru :Saya mengajar kelas A sampai E mbk. 
Pewawancara :Untuk observasi nanti, kelas apa yang akan ibu ijinkan untuk saya 
melakukan observasi? 
Guru :Saya sarankan untuk kelas 8A mbk, karena kelas 8A itu sendiri 
termasuk kelas favorit jadi nanti kelasnya juga lumayan kondusif 
untuk diteliti. 
Pewawancara :Iya buk, saya ngikut saja dengan saran ibu. 
Guru : Iya mbk. 
Pewawancara  :Mungkin itu saja yang bisa saya tanyakan buk, untuk interview 
yang selanjutnya bisakah ibuk nanti meluangkan waktunya 
sebentar untuk saya? 
Guru : Iya mbk nanti pasti saya luangkan waktu saya. 
Pewawancara : Kalau begitu terima kasih buk atas waktunya. 
  
Guru : Iya mbk sama-sama. 
Pewawancara :Wassalamu’alaikum. 
Guru :Wa’alaikum salam. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
SECOND INTERVIEW WITH THE ENGLISH TEACHER 
CATATAN LAPANGAN HASIL WAWANCARA 
Pewawancara  : Sari Mardani Astutik 
Objek wawancara  : Siti Rohmatin S. Pd. I 
Lokasi   : Kantor Guru 
Waktu   : 11.00  
Hari/Tanggal  : Kamis, 1 Desember 2016 
 
Pewawancara :Assalamu’alaikum selamat pagi buk. 
Guru  :Wa’alaikumsalam iya mbk selamat pagi juga. 
Pewawancara :Maaf buk mengganggu waktunya sebentar. 
Guru  :Iya tidak apa-apa mbk. 
Pewawancara :Setelah saya melakukan observasi di kelas 8A. Bagaimana 
pemahaman siswa terhadap teks recount itu sendiri? 
Guru :Kalau untuk materi saya kira mereka semua sudah paham. 
Pewawancara :Bagaimana dengan proses pengajaran ibu dalam menulis teks 
recount? 
Guru :Untuk teks recount ini butuh banyak waktu mbk dalam 
memahamkan siswa, karena teks recount itu sendiri memiliki 
language feature yang sulit dipahami oleh siswa.  
Pewawancara :Untuk method dalam mengajar, metode apa yang Ibuk gunakan 
dalam mengajar teks recount di kelas khususnya untuk writing 
buk? 
  
Guru  :Untuk method saya tidak begitu paham mbk method apa yang 
saya gunakan. Yang jelas dalam membuat teks recount ini saya 
lebih memilih membuat grup diantara siswa, ini saya lakukan 
karena dengan membuat grup siswa satu bisa bertukar jawaban 
dengan siswa lainya.  
Pewawancara :Untuk media pembelajaran, media apa yang ibu gunakan dalam 
mengajar skill menulis teks recount? 
Guru :Untuk media saya lebih suka menggunakan picture mbk, karena 
dengan menggunakan picture siswa dapat berimajinasi dengan 
pendapat mereka mengenai gambar yang telah diberikan.  
Pewawancara :Masalah apa saja yang ibu hadapi selama proses belajar mengajar 
recount teks ini khususnya dalam writing? 
Guru : Untuk kesulitan mengajar recount text writing di kelas 8A itu ya 
mereka itu masih kesulitan dalam hal tata bahasa atau grammarnya, 
jadi siswa masih sulit memahami tentang tata bahasa penulisan 
writing mbk. Kelas 8A ini koleksi vocabnya udah umayan mbk 
jadi kalau disuruh membuat teks writing mereka bisa. 
 Pewawancara :Bagaimana cara ibu mengatasi masalah tersebut? 
Guru :Harus banyak latihan. Saya sering ngasih tugas ke anak-anak 
untuk latihan di rumah. 
Pewawancara :Lalu bagaimana kondisi/keadaan di kelas selama siswa mengarang 
teks recount? 
  
Guru :Ya lumayan bisa terkontrol. Anak-anak cenderung aktif bertanya 
apalagi untuk masalah arti kata. Karena mereka masih bingung. 
Pewawancara :Iya buk terima kasih atas waktunya. 
Guru :Ya mbk sama-sama. 
Pewawancara :Wassalamu’alaikum. 
Guru  :Wa’alaikum salam. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
FIRST INTERVIEW WITH THE ENGLISH TEACHER 
CATATAN LAPANGAN HASIL WAWANCARA 
Pewawancara  : Sari Mardani Astutik 
Objek wawancara  : Farida Hindrawati S. Pd 
Lokasi   : Masjid  
Waktu   : 11.00 
Hari/Tanggal  : Rabu, 7 Desember 2016 
 
Pewawancara : Assalamu’alaikum selamat pagi buk. 
Guru  : Wa’alaikumsalam iya mbk selamat pagi juga. 
Pewawancara : Maaf buk mengganggu waktunya sebentar. 
Guru  : Iya tidak apa-apa mbk. 
Pewawancara :Di sini saya ingin mewawancarai Ibu mengenai proses belajar 
mengajar bahsa inggris di kelas 8? 
Guru  :Iya silahkan. 
Pewawancara :Langsung saja untuk yang pertama bagaimana ketertarikan siswa 
terhadap pembelajaran bahasa inggris itu buk? 
Guru :Menurut saya anak-anak yang saya ajar itu tidak begitu tertarik 
dengan bahasa inggris mbk, bisa dilihat ketika saya mengajar pasti 
ada saja siswa yang ijin keluar kelas, entah iru meminta ijin ke 
kamar kecil atau kadang juga pura-pura sakit agar bisa ijin ke UKS 
dan meninggalkan mata pelajaran. 
  
 Pewawancara :Lalu masalah apa saja yang Ibu hadapi ketika proses pembelajaran 
bahasa inggris? 
Guru : Mereka itu menganggap bahwa bahasa inggris itu sulit mbk, kan 
mereka semua bahasa pertamanya bahasa jawa, jadi ya begitulah 
mbk mereka sudah negative thinking aja sama bahasa inggris itu 
sendiri. 
Pewawancara :Dengan adanya masalah tersebut, kemudian bagaimana cara ibu 
mengatasinya? 
Guru :Selain saya kasih peringatan mbk kalau misalkan nilai bahasa 
inggrisnya nanti jelek, saya tidak akan menaikkan kelas ke kelas 
berikutnya. 
Pewawancara :Ibu sendiri mengajar kelas 8 apa saja ya? 
Guru :Saya mengajar kelas F dan G mbk. 
Pewawancara :Untuk observasi nanti, kelas apa yang akan ibu ijinkan untuk saya 
melakukan observasi? 
Guru :Kelas 8G saja mbk, karena kelasnya lumayan bisa sikondisikan 
kelasnya. 
Pewawancara  :Mungkin itu saja bu yang bisa saya sampaikan hari ini, 
terimakasih untuk waktunya ibu yang sudah menerima saya dengan 
baik.  
Guru : Iya mbk sama-sama. 
Pewawancara :Wassalamu’alaikum. 
Guru :Wa’alaikum salam. 
  
SECOND INTERVIEW WITH THE ENGLISH TEACHER 
CATATAN LAPANGAN HASIL WAWANCARA 
Pewawancara  : Sari Mardani Astutik 
Objek wawancara  : Farida Hindrawati S. Pd 
Lokasi   : Kantor Guru 
Waktu   : 13.00  
Hari/Tanggal  : Kamis, 1 Desember 2016 
 
Pewawancara :Assalamu’alaikum selamat pagi buk. 
Guru  :Wa’alaikumsalam iya mbk selamat pagi juga. 
Pewawancara :Setelah saya melakukan observasi di kelas 8A. Bagaimana 
pemahaman siswa terhadap teks recount itu sendiri? 
Guru :Kalau kelas G sih emang sulit mbk memahamkan materi recount, 
suka rame anaknya. 
Pewawancara :Bagaimana dengan proses pengajaran ibu dalam menulis teks 
recount? 
Guru :Di kelas G tidak begitu lancar mbk, bisa dilihat ketika saya 
menjelaskan materi ke mereka, mereka suka tidak merhatikan saya. 
Mereka lebih sibuk dengan mereka sendiri. 
 Pewawancara :Untuk method dalam mengajar, metode apa yang Ibuk gunakan 
dalam mengajar teks recount di kelas khususnya untuk writing 
buk? 
  
Guru  :Methodnya ya saya bikin kelompok mbk, karena kalau kelas G ini 
kelasnya memang bisa dibilang kelasnya anak-anak bandel, jadi 
kalau saya suruh menengerjakan tugas sendiri pasti siswanya tidak 
mau mengerjakan mbk dan pasti selalu menegeluh tidak bisa 
mengerjakan. 
 Pewawancara :Untuk media pembelajaran, media apa yang ibu gunakan dalam 
mengajar skill menulis teks recount? 
Guru :Media yang saya gunakan ya saya cuma nulis tugasnya di papan 
tulis mbk, soalnya kalau pakai paper (kertas) suka dipakai buat 
mainan sama si anak-anaknya, jadi kalau pakai papan tulis kan 
semua pandangan anak-anak bisa tertuju ke depan semua.  
Pewawancara :Masalah apa saja yang ibu hadapi selama proses belajar mengajar 
recount teks ini khususnya dalam writing? 
Guru : Kesulitan di kelas G itu yang paling utama manajemen kelasnya 
mbk, saya aja kalau ngajar di kelas G harus nahan sabar, soalnya 
anak-anaknya susah diatur, ada yang tidur, keluar kelas dll mbk. 
Selain itu, anak-anak itu masih menganggap bahasa inggris itu 
sebagai mata pelajaran yang sulit dipahami. Ini terjadi karena 
bahasa inggris itu bukan bahasa lahir mereka mbk. Mereka masih 
kesulitan dalam hal bagaimana untuk menyusun kalimat yang baik 
dan benar. Selain itu, koleksi vocabulary mereka juga masih sedikit 
mbk, jadinya agak sulit kalau mengajar kelas G ini. 
Pewawancara :Bagaimana cara ibu mengatasi masalah tersebut? 
  
Guru :Saya selalu nyuruh bawa kamus mbk, kan ditengah-tengah kamus 
itu ada juga penjelasan tentang grammar mbk. 
Pewawancara :Lalu bagaimana kondisi/keadaan di kelas selama siswa mengarang 
teks recount? 
Guru :Jujur mbk, kelas G itu sulit dikontrol. Banyak guru sudah nyerah 
mbk dengan kelas G ini. 
 Pewawancara :Iya buk terima kasih atas waktunya. 
Guru :Ya mbk sama-sama. 
Pewawancara :Wassalamu’alaikum. 
Guru  :Wa’alaikum salam. 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
INTERVIEW WITH THE STUDENT 
CATATAN LAPANGAN HASIL WAWANCARA 
Pewawancara  : Sari Mardani Astutik 
Objek wawancara  : Lilis Novitasari 
Kelas   :8A 
Lokasi   : Di masjid sekolah 
Waktu   : 11.30  
Hari/Tanggal  : Sabtu, 3 Desember 2016 
 
Pewawancara :Selamat siang dek bisa minta waktunya sebentar? 
Siswa  :Iya mbk silahkan. 
Pewawancara :Sebelumnya mbk ingin memperkenalkan diri dahulu, nama saya 
Sari Mardani Astutik dek, saya dari IAIN Surakarta. Nama adek 
siapa ya? 
Siswa  :Saya Lilis mbk dari kelas 8A. 
Pewawancara :Dek, menurut kamu pelajaran bahasa inggris itu seperti apa? 
Siswa :Ya sulit mbk, soalnya kan saya orang jawa jadi kalau pelajaran 
bahasa inggris suka tidak paham dengan maksud bacaanya. 
Pewawancara :Untuk kesulitan dalam pelajaran bahasa inggris apa aja dek? 
Siswa :Yang paling sulit dalam mata pelaaran bahasa inggris itu ya kata-
kata yang digunakan dalam bahasa inggris mbk, suka ndk tau arti 
bahasa indonesianya. 
  
Pewawancara :Kemarin kan ada materi recount text dek. Nah bagaimana 
pendapat adek mengenai recount text itu? 
Siswa :Sulit mbk soalnya harus bisa menggunakan V2, selain itu 
perubahan dari V1 ke V2 juga sulit dihafalkan. 
Pewawancara :Lalu kesulitan dalam menulis recount text apa dek? 
Siswa  :Sulitnya ya itu mbk dalam menggunakan V2. 
Pewawancara :Terus caranya adek mengatasi kesulitan tersebut bagaimana dek? 
Siswa :Untuk mengatasi kesulitanya ya saya harus selalu buka kamus 
mbk, dengan membuka kamus sama saja saya juga ikut 
mengafalkan V2 mbk. 
Pewawancara :Terima kasih ya dek untuk waktunya. 
Siswa  :Iya mbk sama-sama. 
 
 
 
 
 
 
 
 
 
 
 
  
INTERVIEW WITH THE STUDENT 
CATATAN LAPANGAN HASIL WAWANCARA 
Pewawancara  : Sari Mardani Astutik 
Objek wawancara  : Kristia 
Kelas   :8G 
Lokasi   : Di halaman sekolah 
Waktu   : 11.30  
Hari/Tanggal  : Sabtu, 3 Desember 2016 
 
Pewawancara :Selamat siang dek bisa minta waktunya sebentar? 
Siswa  :Iya mbk silahkan. 
Pewawancara :Sebelumnya mbk ingin memperkenalkan diri dahulu, nama saya 
Sari Mardani Astutik dek, saya dari IAIN Surakarta. Nama adek 
siapa ya? 
Siswa  :Saya Kristia mbk dari kelas 8G. 
Pewawancara :Dek, menurut kamu pelajaran bahasa inggris itu seperti apa? 
Siswa :No comment mbk, sulite poll. 
 Pewawancara :Untuk kesulitan dalam pelajaran bahasa inggris apa aja dek? 
Siswa :Semuanya sulit mbk, gk ada yang mudah. hehehehehe 
 Pewawancara :Kemarin kan ada materi recount tetxt dek. Nah bagaimana 
pendapat adek mengenai recount text itu? 
Siswa :Sulit mbk soalnya harus bisa menggunakan V2, selain itu 
perubahan dari V1 Ke V2 juga sulit dihafalkan. 
  
Pewawancara :Lalu kesulitan dalam menulis recount text apa dek? 
Siswa  :Sulitnya ya saat harus nginget V2 yang harus dipake  mbk. 
Pewawancara :Terus caranya adek mengatasi kesulitan tersebut bagaimana dek? 
Siswa :Saya biasanya lebih suka tanya ke temen-temen yang bisa mbk. 
Pewawancara :Terima kasih ya dek untuk waktunya. 
Siswa  :Iya mbk sama-sama. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
APPENDIX 02 
FIELD NOTE 
 
Date  : Tuesday, November 1
st 
2016 
Topic  : Asking for permission 
Informant  : Drs. Agus Supriyanto 
Place  : Office teacher  
November 1
st 
was my first day to do my research in MTsN 
Tinawas Nogosari Boyolali. I arrived at school at 11.00 a.m. I planned to 
ask permission to do the research in this school. Finally I met Mr. Agus 
Supriyanto as the “waka kurikulum”. I told of my purpose why I came to 
this school. I explained about the research that I wanted to do in this 
school.  Finally Mr. Agus Supriyanto gave me the permission. He 
suggested me to met Mrs. Siti Rohmatin and Mrs. Frida Hindrawati to 
make a deal. They were English teacher who teach in second grade 
students. 
 
 
 
 
 
 
 
  
FIELD NOTE 
 
Date  : Wednesday, November 2
nd 
2016 
Topic  : Ask the schedule 
Informant  : Siti Rohmatin, S.Pd. I 
Place  : Teacher’s room 
On November 2
nd 
I planned to meet Mrs. Siti Rohamtin. I arrived 
in the school at 09.15 a.m. at the time; Mrs. Siti Rohmatin was in the 
office. She was not teaching. Then I introduced myself first and told my 
purpose. I explained to Mrs. Siti Rohmatinthat I wanted to do my research 
in this school and I wanted to observe her class. I also explained that I 
have asked for permission from Mr. Agus Supriyanto. Mrs. Siti Rohmatin 
looked happy after hearing it. Finally, Mrs. Siti Rohmatin gave me the 
permission to observe in her class. She said that she would help me in the 
research. Then, I asked Mrs. Siti Rohmatin about the schedule and she 
gave it to me. Mrs. Siti Rohmatin suggested me to observe in class VIII A 
because the students are easy to be organized, so she hopes the research 
can run well. In this class, I would accompany Mrs. Siti Rohmatin in the 
process of teaching recount text writing. 
 
  
 
 
  
FIELD NOTE 
 
Date  : Monday, November 7
th 
2016 
Observation : First Observation 
Informant  : Siti Rohmatin S. Pd. I 
Place  : A Class 
This was the first observation in this class. The researcher did the 
observation in the A class on Monday 7 November 2016 from 08.30 until 
10.00 am that was taught by Mrs. Siti Rohmatin. When the researcher 
came, the teaching learning process was going on classroom. The 
researcher asked permission to the teacher. After she allowed the 
researcher to entering the class, the researcher sat on the back of classroom 
to observe teaching learning process. 
This class consists of 22 students. No one student was absent that 
day. The condition of this class was active, but some students not full 
attention when the teacher explains the material. Then, the teacher opened 
the lesson by saying salam to the students and the students answer salam. 
By saying salam, the researcher wished all activities would run well. After 
that, the teacher checked the students’ attendance list. The teacher gave 
motivation or warming up to the students before the main activity. 
The topic for that day was called identifying V2. In this topic, V2 
was focused to make a paragraph of recount text. The teacher explained 
the lesson by Indonesian language. It was aimed that the students knew the 
  
content of the material. After the teacher explained about identifying V2, 
then the teacher gave example of V2.  
After teaching learning process was done, the teacher closing the 
class. Before closing the lesson, the teacher reviewed or concluded the 
material. And then, the teacher closed the lesson by saying hamdalah. The 
last activity, the teacher said salam and left the class. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
FIELD NOTE 
 
Date  : Tuesday, November 8
th 
2016 
Observation : Second Observation 
Informant  : Siti Rohmatin S. Pd. I 
Place  : A Class 
This was the second observation in this class. The researcher did 
the observation in A class on Tuesday 8 November 2016 from 08.30 to 
10.00 am. It was taught by Mrs. Siti Rohmatin. When the researcher came 
the teaching learning process was going to in classroom. The researcher 
asked the permission to the teacher. After she allowed the researcher to 
enter the class, the researcher sat on the back of classroom to observe 
teaching learning process.  
First the teacher opened the lesson by saying salam to the students 
and the students answered salam. By saying salam, wished all activities 
would run well. After that, the teacher checked the students’ attendance 
list and asked the activity of previous meeting. The teacher gave 
motivation or warming up to the students before the main activity. 
The topic called recount text. This topic focused on the definition 
and grammatical structure of recount text. The teacher explained the lesson 
by Indonesian language. It was aimed that the students know the content of 
the material. The teacher explained about recount text, such as: definition, 
purpose, the grammatical features, etc.  
  
After the teacher explained the material, there were some students 
raised their hand and ask the difficult materials to the teacher. The teacher 
explained again about the materials until the students understood. After the 
teacher explained again the material, she gave the student’s an example of 
recount text about holiday. After the teacher gave an example of recount 
text, the teacher read the text and the students should repeat it. After it was 
done, they should found V2 in the paragraph. 
Before closing the lesson, the teacher reviewed or concluded the 
material. Then, the teacher gave the homework to the students. Next the 
teacher closed the lesson by saying hamdalah. The last, the teacher said 
salam and left the class. 
 
 
 
 
 
 
 
 
 
 
 
 
  
FIELD NOTE 
 
Date  : Monday, November 14
th 
2016 
Observation : Third Observation 
Informant  : Siti Rohmatin S. Pd. I 
Place  : A Class 
This was the third observation in this class. The researcher did the 
observation in the A class on Monday 14 November 2016 from 08.30 to 
10.00 am. It was taught by Mrs. Siti Rohmatin. When the researcher came 
the teaching learning process was going to in classroom. The researcher 
asked permission to the teacher. After she allowed the researcher to 
entering the class, the researcher sat on the back of classroom to observe 
teaching learning process. 
The teacher opened the lesson by saying salam to the students and 
the students answered salam. With saying salam, she wishes all activities 
would run well. After that, the teacher checked the students’ attendance 
list and asked the activity of previous meeting. The teacher gave 
motivation or warming up to the students before the main activity. 
The teacher explained again about recount text and the formula of 
past tense. The teacher made groups; every group contained 4 until 5 
students. The students must work with their group to arrange a picture. In 
the main activity the teacher gave a picture to the groups, the students 
must work with their group to arrange the picture. The pictures were 
  
divided based on the generic structure of recount text. After that, they 
discussed and wrote a story based on the pictures. After the task was done, 
every group should present the task in front of the class. 
Before closing the lesson, the teacher reviewed or concluded the 
material. Then, the teacher gave the take home to the students. And then, 
the teacher closed the lesson by saying hamdalah. The last, the teacher say 
salam and left the class. After teaching learning process was done, the 
teacher closing the class. Before closing the lesson, the teacher reviewed 
or concluded the material. And then, the teacher closed the lesson by 
saying hamdalah. The last activity, the teacher said salam and left the 
class. 
 
 
 
 
 
 
 
 
 
 
 
 
  
FIELD NOTE 
 
Date  : Thursday, November 3
rd 
2016 
Topic  : Ask the schedule 
Informant  : Farida Hindrawati, S.Pd. I 
Place  : Teacher’s room 
On November 3
rd 
I planned to meet Mrs. Farida Hindrawati. I 
arrived in the school at 10.30 a.m. at the time. Then, I introduced myself 
first and told my purpose. I explained to Mrs. Farida Hindrawati that 
wanted to do my research in this school and I wanted to observe her class. 
I also explained that I have asked for permission from Mr. Agus 
Supriyanto. Finally, Mrs. Farida Hindrawati gave me the permission to 
observe in her class. She said that she would help me in the research. 
Then, I asked Mrs. Farida Hindrawati about the schedule and she gave it to 
me. Mrs. Farida Hindrawati suggested me to observe in class VIII G 
because the students are easy to be organized, so she hopes the research 
can run well. In this class, I would accompany Mrs. Farida Hindrawati in 
the process of teaching recount text writing.  
 
 
 
 
 
  
FIELD NOTE 
 
Date  : Friday, November 11
th 
2016 
Observation : First Observation 
Informant  : Farida Hindrawati S. Pd 
Place  : G Class 
This was the first observation in this class. The researcher did the 
observation in G class on Friday 11 November 2016 from 08.30 to 10.00 
am. It was taught by Mrs. Farida Hindrawati. When the researcher came 
the teaching learning process was going to in classroom. The researcher 
asked the permission to the teacher. After she allowed the researcher to 
enter the class, the researcher sat on the back of classroom to observe 
teaching learning process.  
First the teacher opened the lesson by saying salam to the students 
and the students answered salam. By saying salam, wished all activities 
would run well. After that, the teacher checked the students’ attendance 
list and asked the activity of previous meeting. The topic for that day was 
about definition of recount text.  
Before going the main activity, the teacher usually gave motivation 
to the students. This topic focused on the definition and grammatical 
structure of recount text. The teacher explained the lesson by Indonesian 
language. It was aimed that the students know the content of the material. 
Then, teacher explained about recount text, such as: definition, the 
  
purpose, the grammatical features, etc. After that the teacher gave the 
example of recount text. The students should identify the generic structure 
of recount text based of the text.  
Before closing the lesson, the teacher reviewed or concluded the 
material. Then, the teacher gave the take homework to the students. And 
then, the teacher closed the lesson by saying hamdalah. The last activity, 
the teacher said salam and left the class. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
FIELD NOTE 
 
Date  : Saturday, November 12
th 
2016 
Topic  : Second Observation 
Informant  : Farida Hindrawati S. Pd 
Place  : G Class 
This was the second observation in this class. The researcher did 
the observation in the G class on Saturday 12 November 2016 from 08.30 
until 10.00 am that was taught by Mrs. Farida Hindrawati. The researcher 
asked permission to the teacher. After she allowed the researcher to 
entering the class, the researcher sat on the back of classroom to observe 
teaching learning process. 
First, then the teacher opened the lesson by saying salam to the 
students and the students answer salam. By saying salam, the researcher 
wished all activities would run well. After that, the teacher checked the 
students’ attendance list and asked the activity of previous meeting. Before 
going the main activity, the teacher usually gave motivation to the 
students. The motivation was used to make the students enjoy with the 
lesson. 
The topic for that day called Identifying V2. In this topic, V2 was 
focused to make a paragraph of recount text. The teacher explained the 
lesson by Indonesian language. It was aimed that the students knew the 
content of the material. In the main activities, the students should found 
  
V2 based on the text that used in the last meeting. The last activity is 
closing. Before closing the lesson, the teacher reviewed or concluded the 
material. Then, the teacher gave the take homework to the students. And 
then, the teacher closed the lesson by saying hamdalah. The last activity, 
the teacher said salam and leaft the class. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
FIELD NOTE 
 
Date  : Friday, November 18
th 
2016 
Topic  : Third Observation 
Informant : Farida Hindrawati S. Pd 
Place  : G Class 
This was the third observation in this class. The researcher did the 
observation in the G class on Friday 18 November 2016 from 08.30 to 
10.00 am. It was taught by Mrs. Farida Hindrawati. The researcher asked 
permission to the teacher. After she allowed the researcher to entering the 
class, the researcher sat on the back of classroom to observe. 
First, then the teacher opened the lesson by saying salam to the 
students and the students answer salam. By saying salam, the researcher 
wished all activities would run well. After that, the teacher checked the 
students’ attendance list and asked the activity of previous meeting. Before 
going the main activity, the teacher usually gave motivation to the 
students. The motivation was used to make the students enjoy with the 
lesson. Then, the teacher explained again about recount text and the 
formula of past tense. The teacher explained the lesson by Indonesian 
language. It was aimed that the students know the content of the material.  
After that, the teacher made groups; every group contained 2 
students. In A class contains 25 students, so there were 11 groups in class. 
In the main activity the teacher used white board and wrote paragraph 
  
writing in Indonesian language. Every group should translate in English 
language and they would use their dictionary. The last activity is closing. 
Before closing the lesson, the teacher reviewed or concluded the material. 
Then, the teacher gave the take home to the students. And then, the teacher 
closed the lesson by saying hamdalah. The last, the teacher say salam and 
left the class. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
APPENDIX 03 
Syllabus and Lesson Plan 
 
 
 
 
 
 
 
  
 
 
 
 
 
APPENDIX 04 
Student’s Textbook and 
Worksheet 
 
 
 
 
  
 
 
 
 
APPENDIX 05 
Documentation in Teaching Learning Process 
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